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PROGRESS REPORT AND FIRST-YEAR EVALUATIONOF THE CUBBERLEY HIGH SCHOOL ALTERNATIVE SCHOOL

INTRODUCTION

David Murphy, a teacher in the Alternative School, has written an introduction for this report to introduce the uninitiated reader to the goals, spirit and flavor of the Alternative School at Cubberley High School.

Cubberley High School strives to provide programs which serve the educational needs of all its students. During the late fall of 1970, Dr. Herman Ohme, Cubberley's principal, invited students and teachers to examine the Cubberley High School program with him, and to make recommendations to improve it. These groups met and recommended the formation of an innovative learning environment which later became the Alternative School. The Alternative School was to respond to many unmet student needs. Some students were unsatisfied with their opportunities within the regular structure of Cubberley High School, and felt they could learn more efficiently in a differently structured environment. Others wished to pursue educational possibilities which were not currently available within the conventional system of courses and periods. In addition to these expressed needs, the Alternative School responded to surveys conducted by the Palo Alto Unified School District Guidance Department which indicated that some students expressed a great need for: more dialogue and direct personal contact with teachers; greater participation in the decision-making that affects them; and greater flexibility for when, where, and how their formal learning occurred.

Goals of the Alternative School

In order to achieve the goal of serving the needs of Cubberley students, the following objectives became part of the Alternative School. The objectives attend to both the cognitive and affective domains.

1. To provide new and interesting but effective methods for teaching the subject matter required by the district and state.

2. To provide individual personalized educational experiences through "Learning Agreements" between students, teachers and parents.

3. To provide a closer relationship between students, teachers and parents in relation to teaching and learning.
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4. To provide learning experiences which promote new and broadened personal interests and awareness.

5. To develop new teaching methods which fit individual learning styles.

6. To provide experience and skills in setting personal educational objectives in making independent decisions, and in working independently.

7. To provide expanded opportunities to teach and work with peers.

8. To provide for greater utilization of community resources as educational activities which enrich learning.

9. To provide a group at school for identity and a sense of community with shared educational goals.

10. To provide successful learning experiences that will have a desirable influence upon future educational, vocational and community performances.

The Alternative School Structure, Process and Interpersonal Relationships

The Alternative School is an administrative sub-unit of Cubberley High School, but independent of the time and place restrictions of the regular school. Because of the freedom in arranging time blocks for learning activities, teachers can more easily form a team, working together to improve the educational methods and environment with the students and parents.

Although the curriculum goals usually are the same in the Alternative School as they are in the regular school, tee structure and process by which a

student reaches these goals are different. In addition, more open and intimate interpersonal relationships between staff and students are a necessary out-growth of the revisions the Alternative School makes in traditional educational structure and process. In the Alternative School a student works with his teachers to write learning agreements which describe the student's educational goals, objectives, methods, and evaluative process. Tailored to fit the specific needs and interests of the student, the learning agreements provide specific direction and daily activities for the student. Since the student is involved with the creation of the learning agreement, and the activities and goals are his, he usually completes the agreement. When a student does not do so, a conference with teacher or advisor uncovers the problem and together the student and educator work toward overcoming the problem. Failure by the student to complete the learning agreement is not considered to be an indictment of the student himself. Rather the failure is perceived as a behavior to be changed with support and counseling from the teacher. From this process of writing and renegotiating learning agreements: learning methods and activities develop to fit the individual needs and ability of each student; expansive use of the community resources becomes possible; the time and place of learning by the student becomes flexible and determined by the student; and the student becomes directly involved in decisions about his life. His education becomes relevant because he has helped to shape it.

The process of the Alternative School learning differs from that of the regular school. The student works actively and directly with the teacher to solve problem confronting the student. Direct training by the teachers, and the new structure of the Alternative School: increases the student's independence; teaches him the problem and methods by which to make good decisions; helps him set goals and establish priorities; supports his implementation of the methods to reach his goals; and causes him to accept the consequences of his own decisions. The student consciously and continually begins to evaluate his behavior as he attempts to reach the goals he has identified with the guidance and agreement of teacher and parent. This process develops independent learners whose ability to successfully implement their own goals should transcend the high school years.

In the Alternative School, accenting what is learned and what is accomplished, rather than where or when the learning occurs, results in a more integrated approach towards learning. Subjects become melded together into one activity. Field trips abound, and community resources are used. The learning by the student is a wholistic and integrated experience with his life, not a separate activity associated only with the school plan. The focus this brings toward creating an affirmative atmosphere develops the student's self-confidence, ability and motivation to work with others and to learn more.

We feel that the process, structure and interpersonal relationships characteristics of the Alternative School help students become independent learners. Students tend to initiate their own learning activities and find the necessary resources, both personnel and material, to help them. Students constantly draw upon the skills of one another, friends and community volunteers. We expect that the students will show independent and successful learning patterns long after their high school years are over.

The Alternative School at Cubberley High School was conceived in the spring of 1971. At that time an evaluation of the school was planned for the end of the school's first year. This report is that evaluation. However, this report is not only an evaluation of the school's 1971-1972 academic year, but if the

school continues, it most also be seen as the first step in a long-range evaluation of the Alternative School program, and of the current and future achievements of the students who attend the Alternative School.

GENERAL SUMMARY OF FINDINGS

The evaluation of the Cubberley High School Alternative School utilized data from standardized tests administered to students; from questionnaires administered to students, teachers and parents; and from interviews conducted with students and teachers. The data collection focused on the extent to which the program goals of the Alternative School had been attained. Despite analysis problems, which resulted from a high pretest-post test case mortality, it is the conclusion of the evaluation team that the Alternative School has attained its primary Cognitive Goal, and its secondary Process, Structure, and Inter-personal Relationship Goals. In the cognitive domain, the scores of Alternative School students on four subtests of the Iowa Test of Educational Development were not significantly different from the scores of a matched control group of students chosen from Cubberley High School. In addition, other data showed that students, teachers and parents perceived the program of the Alternative School to be significantly different in process, structure, and interpersonal relationships from that of regular Cubberley High School. The evaluation team recommends that the Alternative School be continued during the 1972-1973 academic year.

SPECIFIC SUMMARY OF FINDINGSThe Goals of the Alternative School

When the Cubberley Nigh School Alternative School was conceived, two general categories of goals were identified: (1) Cognitive Goal; and (2) Process, Structure and Interpersonal Goals. We will first investigate the extent to which the Cognitive Goal of the Alternative School was attained.

Cognitive Goal

The primary goal of the Alternative School is to assure that the academic achievement of Alternative School students equals or surpasses the achievement

of a matched control group of students participating in the regular Cubberley High School program.

The Alternative School experimental group was matched with a control group of students from Cubberley High School on the criteria of race, grade, sex, academic aptitude and achievement, and number of courses taken for credit. The two groups were not matched on the criterion of "self-selection" since all those who originally applied for a place in the Alternative School were ultimately accepted. The Iowa Test of Educational Development was selected as a measure of academic achievement, and was administered in the fall of 1971 and the late spring of 1972 to Alternative School students and to the control group. Alternative forms of the Iowa Tests were administered for pre and post test.

Pre and post tests were administered to the experimental and control groups in four academic areas: Science, Language, Reading in Social Studies and Mathematics. Table 1 in Appendix A shows the pretest and post test raw score means for each of the four tests. A covariant analysis of the adjusted means showed no significant difference between the scores of the Alternative School students and those of the students enrolled in the regular program at Cubberley High for any of the four tests.

The results in Table 1 in Appendix A could be regarded as strong support for the hypothesis that the cognitive goal of the Alternative School had been attained if it could be assumed that the scores of Alternative and control group students in Table 1 were representative scores for the Alternative School and control group populations. However, this assumption was not initially possible. Only approximately half of the number of students in both groups took the post test in the spring of 1972, as took the pretest in the fall of 1971. Because of this change in sample size, an additional analysis was con-ducted on the pretest scores of all four subtests to determine whether there were any differences in pretest performance between students who took both the pre and post tests, and students who took only the pretest. Table 2 in Appendix A shows the results of this analysis.

No significant differences were identified between the pretest Science, Language and Mathematics scores of students who took both the pretest and post test, and those who took only the pretest in either the Alternative or control group. For Reading in Social Studies, although no differences were identified in the control group scores, Alternative students who took both pre and post tests performed significantly better than did their counterparts who took only the pretest. Thus, despite support in one of eight relationships for the hypo-thesis that the students likely to perform poorly in the post test dropped out before taking the test, it seems safe to assume that at the beginning of the school year there were no substantial differences in ability to perform on ITED tests between students who took both pre and post tests, and those who later failed to take the post test in either the experimental or control group.

Unfortunately, we cannot tell from this analysis what, if any, changes took place in the students during the course of the year, either as a result of participation in their respective high school programs, or as a result of other stimuli encountered during the months between testings. Knowing that
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in the fall of 1971 we have identified essentially no significant differences between the ITED scores of those who took both pretest and post test, and those who took only the pretest does not necessarily mean that by the spring of 1972 those who took only the pretest would still perform as well as those who took both pretest and post test. Therefore, another analysis was attempted to determine whether Alternative School teachers would identify any differences in the "Academic Growth" or "Responsibility" between those students who took part in the full testing program, and those who participated only in the pre-test. Table 3 in Appendix A shows the results of this analysis.

Table 3 in Appendix A shows that the teachers in the Alternative School differentiated between students who took both pre and post tests, and those who took only the pretest on the criterion of "Academic Growth". For two of the four subtests, Mathematics and Science, students who took only the pretest were perceived to be significantly higher on the criterion of "Academic Growth" than students who took both the pre and post tests. For the other two subtests, Language and Reading in Social Studies, the ratings of teachers showed no significant differences between those who took both pre and post tests, and those who took only the pretest. For the criterion of "Responsibility", Alternative School teachers did not differentiate at all between students who took the pre-test and post test, and those who took only the pretest. This finding and the findings in Table 2 give us reason to believe that those students who took both pretest and post test, and those who took only the post test were not significantly different in their ability to perform on ITED tests in the fall. The findings also suggest that by spring those students who dropped out of the testing program might have been those most likely to perform well on the Social Studies and Mathematics ITED subtests, but that no differences in performance on the Language and Science subtests would be likely. We can, therefore, assume that if the entire Alternative School had taken both pretest and post test, the scores achieved would probably not have been lower and might have been higher than those reported in Table 1 (see Appendix A).

Another way to examine the extent to which the Alternative School students have attained the cognitive goal of equalling or surpassing the academic achievement of students in the control group is by looking at the grade point averages of students in both the experimental and control groups. Unfortunately, this analysis is impossible because previous research in the Palo Alto Unified School District has shown that courses and teachers vary in marking procedures. Average grades tend to vary considerably from course to course and teacher to teacher. Therefore, it is difficult or impossible to make a relevant comparison between grade point averages even for students who appear to have equivalent programs.

We can also assess the extent to which the cognitive goal of the Alternative School has been attained by comparing the ITED scores of Alternative School students with national and Palo Alto norms. Table 4 in Appendix A shows that

the performance of the Alternative School students on the ITED tests for Science, Language, Reading in Social Studies and Mathematics is about what one might expect from a normally distributed population drawn from the Palo Alto Unified School District. In Language, Alternative School students in grades 11 and 12 combined attained pretest scores equivalent to the 63rd percentile for

11th grade ITED national norms; the 54th percentile for 12th grade national norms; and the 51st percentile for 12th grade Palo Alto norms. On the post test, the Language scores of Alternative School students were equivalent to

the 59th percentile nationally for grade 11, and the 51st percentile nationally for grade 12. For Reading in Social Studies, Alternative School pretest scores for the 11th and 12th grades combined were equivalent to the 82nd percentile for 11th grade ITED national norms; 76th percentile for the 12th grade ITED national norms; and the 62nd percentile for 12th grade Palo Alto norms. On the post test the Reading in Social Studies scores were the equivalent to

the 84th and 77th percentile for 11th and 12th grade national norms, respectively. For Mathematics, the pretest scores were the equivalent of the 72nd, 66th and 41st percentile for the 11th grade national, l2th grade national and Palo Alto norms, respectively. For the post test, the percentiles were 81st and 76th for 11th and 12th grade national norms, respectively. Finally, for Science, the Alternative School ITED scores were equivalent to the 81st and 77th percentile for the pretest, and 79th and 75th percentiles for the post test for the 11th and 12th grade ITED national norms. These findings again suggest that the cognitive goal of the Alternative School has been attained.

We must not conclude this section without noting that the fact that Alternative School students were just as unlikely to attend evaluation sessions as control group students, who had nothing to gain from the evaluation, suggests that the Alternative School may be failing in at least one important area. Although Alternative School students appear willing to make decisions, in many cases they do not, apparently, have the ability or willingness to recognize the consequences of the decisions they make.

Process, Structure and Interpersonal Relationship Goals

We will now turn to the second category ofAlternative School goals: the Process, Structure and Interpersonal Relationship Goals of the program. We will also enlarge our inquiry a bit by investigating the general perceptions of school held by Alternative School teachers and by Alternative and control group students. Questionnaires and interviews were utilized to determine the extent to which the three types of goals were attained by the Alternative School, and also to investigate perceptions about school. We will report first on student responses to questionnaires, then we will turn to student interviews.

Student Questionnaire Responses

Two 34-item questionnaires were administered to students in the Alternative School, and two similar questionnaires were administered to students in the control group. The same questionnaire was administered in the fall as a pre-test and again in the late spring as a post test. Students in both the Alternative School and control group were asked to indicate three types of perceptions. Table A below shows that in the pretest, control group students reported their perceptions of the regular Cubberley program during the 1970-1971 academic year, and also their perceptions of Cubberley's regular program for the first few months of the 1971-1972 academic year. In the pretest, Alternative School students first gave their perceptions of the regular Cubberley program during the 1970-1971 school year. Then they reported their

perceptions of the first few months of the Alternative School program in the 1971-1972 academic year. In the post test, regular school students reported on their own program at the end of the 1971-1972 school year, and Alternative School students gave their perceptions of the Alternative School at the end of the 1971-1972 year. The data from the control group was expected to provide a baseline against which the responses of Alternative School students could be evaluated.

Table A

The Pretests and Post Tests Administeredto Alternative School and Control Group Students

Alternative School Pretest -Administered in Fall of 1971-1972Academic Year

(Data of Two Types)

(1) Perceptions of last year (1970-1971 academic year) in the regular high school program

(2) Perceptions of this year in the Alternative School - after two-three months of 1971-1972 academic year

Regular School Pretest -Administered at same time as the
Alternative School Pretest

(1) Perceptions of last year (1970-1971 academic year) in the regular high school program

(2) Perceptions of this year in the regular Cubberley High School after two-three months of the 1971-1972 academic year

Alternative School Post Test -Administered in Late Spring of1971-1972 Academic Year

Perceptions of the Alternative School at the end of the first year (1971-1972 academic year)

Regular School Post Test -Administered at same time as the
Alternative School Post Test


Perceptions of the regular Cubberley High School program at the end of the 1971-1972 academic year

We will first examine the perceptions held by the Alternative and control group students about the 1970-1971 academic year. During this year prospective Alternative School students were taking part in the regular Cubberley High School program.

Alternative School and Control Grou. Perceptions of the Cubberle Hi.h School Program During the 1970-1971 Academic Year

The responses of Alternative School students were compared with those of the regular school control group. Tests of significance were performed to differentiate between the perceptions reported by the two groups.

General Perceptions of School. Table 5 in Appendix A shbws how Alternative School and control group students responded to pretest questions about their perception of school during the 1970-1971 academic year before the organization of the Alternative School. The two groups agreed that their goals for the future were Fairly Often or Occasionally vague and unclear. They also agreed that the district and state-required subject matter was usually covered. However, the Alternative School students reported a number of perceptions which differed significartlyl from those of the control group. Alternative School students were more likely to report than control group students that:

the educational program at their school did not respond to their own particular educational needs; they felt frustrated and unhappy about their school experiences; and school actually had little or no relationship to their life after finishing school. In addition, Alternative School students were less likely to report than control group students that: they felt happy and satisfied with their school experiences; the school they were attending was providing them with an exceptional chance to get a high quality education; they were using their school time for a worthwhile purpose; they were able to tell which activities would help them successfully reach their goals; they were likely to be succesful in achieving their goals; the methods used by their teachers were interesting and effective; and their school experiences were likely to promote new and broadened personal interests and awarenesses.

Educational Process Goals. Table 6 in Appendix A shows how Alter-native School and control group students answered pretest questions about their perceptions of the educational process in the regular Cubberley program during the 1970-1971 academic year before the Alternative School was organized. Both groups agreed that: they Seldom or Almost Never took part with school staff

members in decisions about matters which affected their education; that they Seldom or Almost Never took part in the process of considering changes in their school; and that their parents Almost Never or Never took part in the process of considering changes in their school. On the other hand, the Alternative and control group responses were significantly different for the following items. Alternative School students were less likely than control group students to report that: they had enough choice in planning their education; they felt

a sense of personal initiative or responsibility about their learning activities; their school was sufficiently receptive to student viewpoints; and that their experience at school helped them form a sense of identity or a feeling of shared
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goals with other students and teachers.

School Structure Goals. Table 7 in Appendix A shows how Alternative School and control group students responded to pretest questions about their perceptions of school structure in the regular Cubberley program during the 1970-1971 academic year. Alternative and control group students agreed that they Seldom or Almost Never had the opportunity to take courses from teachers that they had chosen themselves. However, Alternative School students were significantly less likely to report than their counterparts in the control group that: they had learning experiences which required independent work without close teacher supervision; and that they were likely to participate in the activities of the local community. Alternative students were more likely than the members of the control group to report that: the school day placed too many conflicting demands on them; and that they wished the school day were not divided into a large number of periods of equal length.

Interpersonal Relationshi Goals. Table 8 in Appendix A shows

the responses made by Alternative School and control group students to pretest questions about their perceptions of interpersonal relationships in the

regular Cubberley School program during the 1970-1971 academic year. Alternative and control group students agreed that they Occasionally or Fairly Often talked with other students about their courses or about educational matters; and that their parents Seldom or Almost Never talked with members of the school staff about educational matters. Both groups also agreed that they Almost Never met with faculty members and students in small informal groups to talk about matters of mutual concern or interest; and that they Occasionally or Fairly Often felt free to state their honest opinions in class. Students in the Alternative School were significantly less likely than students in the control group to report that: they "really exchanged ideas" about school or other matters with their teachers; they were close to other students in their school; they were close to members of the teaching staff; and that they were treated with sufficient respect by teachers. Finally, Alternative School students were more likely to report that their school tried to make them conform to an alien set of values than were control group members.

Summary of Student Pretest Responses for the 1970-1971 Academic Year. The pretest data presenteo in this section indicate that Alternative School students perceived their experiences in the regular Cubberley program of the 1970-1971 academic year more negatively than did their counterparts

in the control group. Alternative School students were more likely than control group members to report that: they had felt frustrated and unhappy in school during this period, and more likely to perceive that school did not respond to their particular educational needs. Alternative School students were less likely than control group students to report that they had had enough control over their education; and that they had had a feeling of initiative and responsibility about their education during the 1970-1971 academic year. Finally, Alternative School students were less likely than control group students to report that they had really exchanged ideas about school with teachers or students, or that they had felt close to members of the teaching staff and to other students during the 1970-1971 academic year.

We have now discussed Alternative School and control group student perceptions of the 1970-1971 academic year at Cubberley High School before the organization of the Alternative School. We will now report on student responses to pretest questions about school experiences during the first few months of the 1971-1972 academic year. The pretest was administered in late October and early November 1971. In the pretest, control group students responded to questions about the regular Cubberley program for this period, and Alternative School students answered questions about the Alternative School during its first three months of operation. The control group responses revealed few major perceived differences between the 1970-1971 academic year and the early part of the 1971-1972 academic year. However, the responses of Alternative School students showed that Alternative School students perceived their new program to be quite different from what they had experimented at Cubberley High School during the 1970-1971 academic year.

We will first compare control group responses about the regular school program during the 1970-1971 academic year, with responses referring to the first few months of the 1971-1972 academic year.

Control Group Perceptions of Changes in Cubberley High School Between the 1970-1971 Academic Year and the First Few Months of the 1971-1972 Academic Year

Students in the control group reported few statistically significant changes between the 1970-1971 academic year and the first few months of the 1971-1972 academic year. Control group responses showed statistically significant differences in only seven of 34 items. Table 9 in Appendix A shows the changes identified by control group responses. Control group students were more likely to report for the first few months of the 1971-1972 academic year than for the 1970-1971 school year that: their goals for the future were vague and unclear; their school experiences were likely to promote new and broadened interests and awarenesses; they had enough choice in planning their educational program; they took courses from teachers they had chosen themselves; they were having learning experiences which required independent student work without close teacher supervision; they talked with students about their courses or about educational matters; and that they felt free to state their honest opinions in class.

Control Group Students' Post Test Results

The results reported above are as expected. Since control group students did not participate in the Alternative School we would not expect them to report great changes between the 1970-1971 academic year and the first few months of the 1971-1972 academic year. We will now report on post test data for control group students. This time the question is whether control group students report statistically significant differences between the first few months of the 1971-1972 academic year and the late spring of 1972 when the post test was administered. Again we expect few changes, and our expectations are confirmed. The responses of control group students show that they perceived few significant changes during this period.

Table 10 in Appendix A shows the responses of control group students who took the post test. The responses of these students showed that they were less likely than they had been during the first few months of the 1971-1972 academic year to feel that their school experiences were likely to promote new and broadened personal awareness; that they were more likely to perceive the required district and state subject matter was being sufficiently covered; and that they were more likely to report that their parents talked with members of the school staff about educational matters. The data in Tables 9 and 10 (Appendix A) give us a baseline against which to judge the responses of Alternative School students for the same period. As we have seen, students in the control group perceived few significant changes in the regular Cubberley High School program. We will now turn to the Alternative School data for the same period.

Alternative School Student Perceptions of Changes Between the 1970-1971 Academic Year and the First Few Months of the 1971-1972 Academic Year

The responses of students taking part in the Alternative School showed that Alternative School students perceived that many changes took place between the 1970-1971 academic year and the first months of the 1971-1972 academic year. Thirty-one of 34 items showed statistically significant differences for this period. Table 11 in Appendix A shows the three items where significant differences were not identified. The data showed no changes in: participation in local community activity; perceptions about the clarity of future goals; and the perception of the extent to which subject matter required by the district and state was being sufficiently covered in class.

Let us now turn to the changes shown in Alternative School student responses. Once we have identified the perceived changes we will explore the extent to which the perceived changes held up during the time between pretest and post testings.

General Perceptions of School. Table 12 in Appendix A shows how the Alternative School students responded to questions about their perception of school. They responded in the sections of the pretest referring to the 1970-1971 academic year and the first months of the 1971-1972 academic year when the Alternative School was in operation. Alternative School students were more likely in the 1971-1972 section of the pretest than in the 1970-1971 section to report that: their school program was responding to their own particular needs; they felt happy and satisfied with their school experiences; the school they were attending was providing them with an exceptional chance to get an education; they were using their school time for a worthwhile purpose; they could decide which of several possible activities

was most likely to help them reach their goals; they expected to be successful in reaching their goals; they thought the methods used by their teachers were interesting and effective; and that they felt their school experiences were likely to promote new and broadened personal interests and awareness. In addition, Alternative School students were less likely to report in the 1971-1972 section of the pretest than in the 1970-1971 section that: they felt unhappy and frustrated about their school experiences; and that school had little or no relationship to their life after they finished school.

Educational Process Goals. Table 13 in Appendix A shows how the Alternative School students responded to questions about their perception

of the extent to which the process goals of the Alternative School were being achieved. They responded in the sections of the pretest referring to the 1970-1971 academic year and the first months of the 1971-1972 academic year when the Alternative School was in operation. Alternative School students were more likely in the 1971-1972 section of the pretest than in the 1970-1971 sections to report that: they took part with school staff members in decisions about matters which affected their education; they took part in the process of considering changes in their school; their parents took part in the process of considering changes in their school; they had enough choice in planning their education; they felt a sense of responsibility and initiative in their learning activities; they thought school was sufficiently receptive to their viewpoints; and that they thought their experience at school helped them form a sense of identity or a feeling of shared goals with other teachers and students.

School Structure Goals. Table 14 in Appendix A shows how the Alternative School students responded to questions about their perception of the extent to which the structure goals of the Alternative School were being achieved. They responded in the sections of the pretest referring to the 1970-1971 academic year and the first months of the 1971-1972 academic

year when the Alternative School was in operation. Alternative School students were more likely in the 1971-1972 section of the pretest than in the 1970-1971 section to report that: they took courses from teachers they had chosen themselves; they had learning experiences which required independent student work without close teacher supervision; they wished the school day were not divided into a large number of periods of equal length; and that they thought the school day placed too many conflicting demands upon them.

Interpersonal Relationship Goals. Table 15 in Appendix A shows

how the Alternative School students responded to questions about their perception of the extent to which the interpersonal goals of the Alternative School were being achieved. They responded in the sections of the pretest referring to the 1970-1971 academic year and the first months of the 1971-1972 academic year when the Alternative School was in operation. Alternative School students were more likely in the 1971-1972 section of the pretest than in the 1970-1971 section to report that: they really exchanged ideas about school or other matters with their teachers; they talked with other students about their courses or about educational matters; they met with faculty members and students in small informal groups to talk about matters of mutual concern or interest; they thought they were close to other students in the school; they thought they were close to members of the teaching staff in the school; they felt free to state their honest opinions in school; that they thought they were being treated with sufficient respect by teachers; and that their parents talked with members of the school staff about educational matters. In addition, Alternative School students were less likely to report in the 1971-1972 section of the pretest than in the 1970-1971 section that the school was trying to make them conform to a specific set of values which were not their own.

Alternative School Students' Post Test Results

Now that we have reported the statistically significant changes in Alternative School students' perceptions of school, and of the extent to which the Process, Structure and Interpersonal Goals of the Alternative School were being achieved, we will turn to the post test results for Alternative School students. The post test data should enable us to determine whether the statistically significant differences between the 1970-1971 academic year and the first months of the 1971-1972 academic year reported by Alternative School students remain constant over time. Table 16 in Appendix A shows the seven items for which statistically significant differences were identified between the Alternative School pretest results for the first few months of the 1971-1972 academic year and the post test results. For 28 of the 34

items no statistically significant differences were observable between the pre-test scores for the first few months of the 1971-1972 academic year and post test scores. Post test student responses showed statistically significant increases in community participation over both the 1970-1971 academic year and the first few months of the 1971-1972 academic year. Post test results also showed that Alternative School students were significantly more likely in the post test than they had been in the first few months of the 1971

1972 academic year to report that: the school they were attending was providing them with an exceptional chance to get a high quality education; and that their school was covering all required state and district subject matter.

For two other post test items the responses of Alternative School students were significantly lower than those reported in the section of the pretest referring to the first few months of the 1971-1972 academic year. However, this post test decline was not great enough to prevent the difference between the score on the 1970-197; section of the pretest and the score on the post test from remaining statistically significant. For example, the post test responses of Alternative School students showed parents were perceived to take less of a part in the process of considering school changes than they had been perceived to take in the 1971-1972 section of the pretest. However, the level of parent participation identified in the post test was still significantly higher than the level of involvement identified in the 1970-1971 section of the pretest. A. similar phenomenon occurred for student-teacher relationships and student feelings about the extent their school responded to their particular needs. For example, Alternative School student responses in the 1971-1972 section of the pretest showed that they perceived themselves to feel closer to teachers during the first few months of the 1971-1972 academic year than they had during the previous year. But by the time of the post test, the responses of Alternative School students showed a significantly lower level of perceived closeness to teachers. Nevertheless, this lower level was still significantly higher than the level that had been reported in the 1970-1971 section of the pretest. Finally, for one other item statistically significant pretest change differentiating the 1970-1971 academic year from the first few months of the 1971-1972 academic year disappeared in the post test.

Summary of Changes Identified in Pretest and Post Test Responses of Alternative and Control Group Students

The pretest - post test changes shown in responses made by Alternative and control group students were compared. While control group responses remained essentially the same during the period of time between the 1970-1971 academic year and the post test, those of the Alternative School students showed many statistically significant changes in perceptions of school, process, structure and interpersonal relationships.

Comparison of Post Test Responses of Alternative School and Control Group Students

We have now reported on the Alternative School and control group pretest responses.
We have also compared the pretest and post test responses for these groups. We will now compare the post test responses of students in the Alternative School with those of control group students.

General Perceptions of School. Table 17 in Appendix A shows how Alternative School and control group students responded to post test questions about their perception of school. A shift in the attitudes of Alternative School students is apparent for all but one of the items. In this item Alter-native and control group students still agree that their goals for the future are Fairly Often or Occasionally vague or unclear. However, all the other items in Table 17 show interesting and statistically significant changes. In the post test, Alternative School students are just as likely as control group students to respond that: they are able to decide which of several possible activities is most likely to help them reach their goals; they are likely to be successful in achieving their goals; and think that school actually has little or no relationship to their lives after they finish school. The 1970-1971 section of the pretest showed significant differences between the Alternative School and control groups on these attitudes. Next, although the 1970-1971 section of the pretest showed that Alternative School and control group students agreed on the extent to which state and district subject matter was being covered in class, the post test results show Alternative School students to be significantly more likely than control group students to report that the state and district subject matter was being sufficiently covered

in their courses. Finally, the post test also showed Alternative School students to be significantly more likely than the control group students to feel that: the educational program at their school responded to their particular needs; they were not frustrated about their school experiences; they were happy and satisfied about their school experiences; the school they were then attending was providing them with an exceptional chance to get a high quality education; they were free to state their honest opinions in school; they were using their school time for a worthwhile purpose; and to think their school experiences were likely to promote new and broadened personal interests and experiences. In the pretest, control group students had been significantly higher than Alternative School students on all these attitudes.

Educational Process Goals. Table 18 in Appendix A shows how the Alternative School and control group students responded to post test questions about the extent to which the educational process goals were being attained

in their respective programs at Cubberley High School. Again a shift in Alter-native School student attitudes is apparent in all but one item where Alternative and control group students agreed that their parents Seldom or Almost Never took part in the process of considering changes in school. In the other post test items, Alternative School students were significantly more likely than control group students to report that they took part in decisions about matters which affected their education; and significantly more likely to report that they took part in the process of considering changes in their school. The 1970-1971 section of the pretest showed no statistically significant difference between the Alternative School and control group on these items. Finally, the post test responses of Alternative School students showed that Alternative School students were significantly more likely than control group students: to think that they had enough choice in planning their program; to feel a sense of personal responsibility or initiative about their work in school; to think that school was sufficiently receptive to student viewpoints; and to think that their experiences in school helped them form a sense of identity or a feeling of shared goals with other students and teachers. The 1970-1971 section of the pretest had shown control group students to be significantly higher than Alternative School students on all these measures.

School Structure Related Goals. Table 19 in Appendix A shows how the Alternative School and control group students responded to post test questions about the extent to which the structure goals of the Alternative School were being attained in their respective programs at Cubberley High

School. Once more the shift in Alternative School student attitudes is apparent. The post test responses of Alternative School students showed that Alternative School students were just as likely as control group students to participate in local community activities; and to think that the school day was placing too many conflicting demands on them, although responses in the 1970-1971 section of the pretest had shown the control group to be significantly higher on these items. In addition, the post test responses showed Alternative School students were significantly more likely than control group students to report that they took courses from teachers which they had chosen themselves, although control and Alternative student groups had agreed in the 1970-1971 section of the pretest that they Seldom or Almost Never took courses from teachers of their own choice. Finally, the post test responses showed Alternative School students were significantly more likely than control group students to report that they had learning experiences in school which required independent student work without the close supervision of teachers, although pretest responses had shown Alternative School students to be significantly less likely than control group students to participate in this sort of school work.

Interpersonal Relationship Goals. Table 20 in Appendix A shows how the Alternative School and control group students responded to post test questions about the extent to which the interpersonal goals of the Alternative School were being attained in their respective programs at Cubberley High School. Again we see a shift in the attitudes of Alternative School students except in one item where Alternative and control group students still agreed
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that their parents Seldom or Almost Never talked with members of the school staff about educational matters. For the other items, the post test responses showed Alternative School students were significantly more likely than control group students: to talk with other students in small informal groups about matters of mutual concern or interest; and to feel free to state their honest opinions in class. The 1970-1971 section of the pretest had shown no significant difference between the responses of Alternative School and control group students on these measures.

In addition, post test responses showed that Alternative School students felt about as close to other students in school as did control group students, although the 1970-1971 section of the pretest had shown control group students to be higher on this measure. The responses in the post test also showed Alternative School students were more likely than control group students to report that: they really exchanged ideas about school or other matters with their teachers; they were close to the members of the teaching

staff at their school; and they were treated with sufficient respect by teachers. The 1970-1971 section of the pretest had shown the control group and Alternative School positions to be reversed on these measures. Finally, the post test responses showed that Alternative School students were less likely than control group students to report that their school made them conform to a specific set of values other than their own. On the 1970-1971 section of the pretest, Alternative School students had reported themselves more likely to feel this way than had control group students.

Summary of Alternative School and Control Group Students' Post Test Responses. A comparison of Alternative School and control group post test responses showed interesting differences between the two groups. The responses of Alternative School students showed that their perception of school was more positive than it had been in the 1970-1971 section of the pretest. In addition, the responses of Alternative School students showed that, in general, the Process, Structure and Interpersonal Goals of the Alternative School were being achieved.

COMMENTS FROM STUDENT INTERVIEWS

Let us now look at the question of goals, and the extent to which they are attained in the Alternative School from a more subjective point of view. We will present, below, the comments of Alternative School students which relate to each of four catagories of goals that we have mentioned above.

PERCEPTIONS OF SCHOOL

I think its doing a lot of good for me because at the other school you just went to school every day and had the some teacher, almost the some thing every day, nothing new, never went on any fieldtrips. Just the same old thing. In the Alternative School there's a lot more time to do independent study on topics that you really like instead of topics that you are assigned to do. You can really get a lot more done that way.

I want to learn, especially in art and that's where this school has really helped me. There's lots of free time and enough if you really want to get into something. I have a lot more time to do things in the Art Department and yet I still have enough time to get accomplished those things that I

need to get accomplished.

Well, I want to go to college. I want to go to Stanford preferably so I don't have to move out of Palo Alto. I have a 3.5 GPA but some teachers have blown it for me, like Math in the loth grade. It was geometry and she didn't teach it. She just let us take it home and learn it ourselves. I started out with a "B" but at the end of the year I was failing and she gave me a "C." Then the next year the Counseling Department wouldn't let me transfer down, so I got a "D." And that's what's going to slim my chances of getting into Stanford.

I'm learning a lot more, because in the regular school you don't have to pay attention or anything. Even though I have a "B" average, I haven't learned much of anything. This is the first year I have ever worked.

I just want to learn. Right now the only thing that makes me mad in a class is the attitudes of the teachers, their biases and if they reflect on the class. Like some teachers are brilliant themselves but are unable to present it to the class. It's a lot better in the Alternative School.

This year I am doing things that I am really interested in, and I must say that I am working harder this year than I ever have before in school.
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I think it will have an influence in what the future will be for me simply because I was really seeking something, and I found it throunh the Alternative School. Had I not been admitted to the Alternative School

this year I would have already graduated and would be working or something. And now I am really finding out about myself.

Well, if I had stayed at Cubberley for another year, I don't think I would have stayed. Because in the 10th grade I dropped out, and I just kind of pushed my way through the 11th. This way I'll finish.

I think its at least as effective as the regular school, if not more so. I am more concerned about what I am actually learning, and about doing whatever I am supposed to do. Whereas, in regular school you often get caught up doing whatever you're supposed to do and if you are learning anything, okey, and if not, well you've done it. A lot of the time its interesting, there's some subjects that didn't change that much. Now I at least don't have to go through long intensive boring periods.

I expected that things would happen, like musicians would get together and play music. But the thing is that if its going to happen, I have to put into it a lot of energy to make it happen. Before things used to just happen and I'd be a part of it. Now if I want something to happen, I have to take responsibility for it. I think that's good, but I seem

to be making things happen for myself but not for large groups of people. Its hard to do for groups, so I just kind of went my own way.

In closer to the teachers because they seem to be more interested in what I am doing. They are really trying to get me to work harder and are really concerned in what classes I am taking and what I am doing. It makes it easier to learn because you don't have to compete as much and you don't have as much pressure on you. I feel more motivated in the Alternative School to a certain extent. I would be more motivated if

the Alternative School was more what I think it should be. There shouldn't be as much red tape as there is. It's too hung up in the regular school procedures like you have to check in at 9:00, etc.

I'm taking 50% of ow courses in the Alternative School, the electives, except government. I'm doing the Redwood simulation right now which is interesting but we are having scheduling problems. In very glad to be in a seminar situation and to be able to voice what I think should be changed. People listen, and you always have the time to comment and criticize.

Well, the teachers in the Alternative School are probably the best selected teachers out of the school. But sometimes I get the feeling that they still want to keep their power and everything. Like sometimes change people's viewpoints by saying "This will help you in college, etc." and he shouldn't do that. Students should be able to take what they want to take. They shouldn't have teachers changing their goals without even have tried what they want to do.
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I think it is in a lot of ways better than regular school and it offers you a chance to really become independent. Its like college. Even though the Alternative School does not do a lot of the testing like college, neither does high school. And the Alternative School has the advantage that it is giving you technically a college situation where there is a lot of independent study and a lot of seminars, and you have a counselor-type guy to go to when you need it too.

I think I've become a more intellectual person. Also I can read more. The regular school never gives you a chance to read and when it does they go into all the secret meanings and spellings and tear it apart so much that by the time you are done, you wish you had never seen it. I never would have found out half the staff I know in the regular school.

Like last year, I didn't do hardly any work and my grade point was 3.2. But it didn't really teach me how to study. I feel now like I an really working, like in the morning I work about four hours on one thing, and I can really get into it.

Yes. It's giving me somewhat more of a direction, like I know what field I will probably end up going into. Before I didn't have any idea. I'll probably go into English/History. And in PE I get a chance to really do what interests me like bicycling. A lot of kids in the Alternative School would cut the classes in regular school, but here they don't.

There's just so much to learn. Like last year I had English and geology, math, government, PE, whatever, and it just really was kind of a drag. Government, I had this teacher who came on really strong like she was hip

and was really a good person and wanted to get really involved with everybody. But I kind of beat her at her own game, because she came on really nice and I tried to do things that she said wouldn't bother her and it turned out they they really got her un tight. This is kind of wierd learning.

It's more honest and open and communal. It's kind of a tight brotherhood. Most of these people I was kind of tight with over this summer, and this is kind of a continuation of our friendship because if we don't have a class we can go out, up in the hills, etc. We aren't bound to be someplace at a particular time and it's just much more free. I'm having a better time this year than last year.

I hope the Alternative School can continue, especially for the seniors. I think when you get to be a senior, you don't really need any more of this classroom bit--seven classrooms every day. You need some freedom even if it's just to see if you can handle freedom.
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No one has told nn what I have to do. Everything I've done has been what I chose to do. And that's great, because I do a better job. Last year you take a certain number of required subjects for college credits. The only thing I learned last year is how to cut class and get away with it. I didn't really care one way or the other.

I used to do as little work as possible. But now if there's something that I am interested in and want to do, then you have to push yourself into doing it. No one else will.

If I want to goof off, no one can stop me. The regular school has ruined a lot of people. They don't care about anything but recreation. School is just something to get out of. It's hard to adjust to doing things that you really like in school.

I didn't know much about the Alternative School and that's why I blew most of the first part of the quarter. Once you know what's going on it's easy. In some ways it's easier than the other school and in some ways a lot harder, because it requires a lot more work out of you, a lot more thinking, a lot more things to do on your own. It's more like college. But you're not suspended if you don't show up for class. I really hope to see it work, because I think it is one of the best ways to learn there is.

The biggest problems are with the students and their attempts to really try and control their own lives. They are used to being told what to do, and all of a sudden you have to decide for yourself. One aspect about the organization of the school that I'm really kind of disappointed in is that, as much as we said we were going to avoid it, we have gotten into doing too many things at once just like in the regular school. Like you can't really sit down and work on one thing for a couple of months. And that's really what I wanted to do. I suppose that students who have gone strictly Alternative School can do this much easier. I think they should abolish all compulsory courses and requirements.

I sort of look on education as a sea of ideas that other men have come up with, and I want to be exposed to this bunch of ideas. I want to discover what other people have thought about things and what they have thought about the world.

Well, what the Alternative School has done for me, is that I now have time to do the things that I have always been interested in. And for the first time I can go off and do what I want to do. They haven't exposed me to too many more opinions but they have given me the time to look into things that I had always romatically thought of.
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I didn't expect very much, because I've been in too many organizations and situations where people are getting together and doing something - and they just don't work, because people are very lazy and self-centered. I feel that if it hadn't been for Dave Murphy, nothing would have come out: To me the school is just providing an out, giving me time to do what I want to do. If I had been a senior at Cubberley I would have been miserable. They are saying this is your time, you do what you want with it, learn what you want to learn. So its up to me whether I learn or whether I don't.

You have to decide what you need. Like right now I'm taking Government because I have to. Family Life is kind of interesting, but also disappointing because they just hit the top of things. I took a course at Foothill in this same area and they really get down deep into psychological aspects of it. If you have your head together and know whatyou need to continue in life after youget out, then it does. But you have to know yourself.

In happy with what's going on. I really like coming to school now.

The atmosphere is fantastic. If kids are forced to go to school, then this is the type of thing that they should do. There's no competition and no worrying about grades. I learn because I want to learn. I have time to do things.

A lot of people look at school as buying time, but I want to go to college. Like with this, I have no way of knowing what I am going to get as far as credit goes. In a little uneasy about that. At the end I might end up doing it. I am not being forced but pushed along in the Alternative School. Here I just take what I want to take, but in the regular school they feed me everything and I just pick out what I want to learn. Here I am trying to learn what I will remember.

or''

It is giving me a chance to get deeper into the things that I feel„relevant. When you study U.S. History in the regular school, you study out of a textbook and you gain all these facts about what's going on but you don't really have a chance to experience any of they. Now we are experimenting with Indian cooking and making teepees like the Indians did. I think this is a lot more relevant.
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PROCESS GOALS GENERAL PROCESS GOALS

One of the reasons I was interested in this school--I wanted to see how I would react in a situation where I was on my own. It took me a while to change over and change my attitudes, but now its working. Its much much better than last year. Last year I was ready to drop school, I was really mad. My GPA is 3.7 but just because you are getting good grades, doesn't mean you are learning anything. That's one of the terrible conclusions I came to last year, I didn't know a damn thing!

I am learning how to budget my time, I am learning how to study, how to work, and I am learning that I am able to do a lot more than I ever thought I could.

Sometimes I feel slightly different from a good many of the students because I was part of the group that created this thing. Having worked on it for so long and gone through all kinds of meetings, I've really

come into it on the ideal side. Entering into it from that side, naturally I feel more concerned when some of the idealogy doesn't seem to be working. My impression is that the majority of the students don't feel this way. It's a lot better than what I have been in before but its not as good as I expected it to be. I guess this is because its so hard for us to get out of our traditional roles. It can improve, because its taken me the whole first quarter to get myself together. Like one thing that I never had to develop in the regular school or in my life at all was much self-discipline. I could do anything the school demanded of me, "okey, there's the deadline and then just get it done." I didn't have to worry about self-direction because nothing the school ever handed out to me was large enough for me to worry about, to study or go into on my own. So I've had to really develop self-direction without someone always saying, "here's your deadline, here's your deadline."

Learning is definitely better. I learn History better from books, but there are a lot of seminars and you learn from talking and if you have a problem you can easily go to the teacher.

A couple weeks to a month ago a couple of people were trying to get us to talk about the complaints we had or what we thought was wrong with the school. It was kind of funny because everyone was just kind of sitting around and wasn't saying anything. No one had any real problems they wanted to talk about. I'm pretty positive about the school.

It was so vague when we planned it. I just had general ideas about making decisions and being able to choose more or less what you are going to study and how you are going to go about studying it. As far as those kinds of expectations go, it's all happened.

I don't really see any problems, except just not being able to make yourself do things. I have talked to a lot of people in the regular school who didn't really know what was going on last year when they were trying to organize this school. I know at least 10 or 20 people who would like to be in the Alternative School.

We are more on an equal basis. They are trying to help me know what I

want to know. Before everyone was coming to class to be fed by the teachers, now everyone is coming to have the teachers feed them. Like last year, in Biology, you just come into class and they had the program worked out beforehand and you come in the same time every day. Now, it's more you doing what you want to do. Last year in photography I got bad grades because I wasn't interested in the projects we had to do, but like I built my own darkroom at home. That could have been part of photography too, but it wasn't.

I'm not learning much more facts than I- learned before, but I am learning in a much more interesting way. And I'm having a good time learning, which I didn't have before.

Its more interesting than regular school, but you don't know if it's more effective. I probably won't be able to tell until the end of the school year. The different teaching techniques are interesting, less structure.

Well, in psychology, we had a clinical psychologist from Stanford come

over and discuss rolls that people play and how various people misinterpret things and just rapping in psychology. The whole thing is organized pretty well and is very interesting. Last year in my classes, I just sat around, and if we had work to do I would do it during class or do it some-time. But it was just so boring and uninvolving, I just couldn't get into it. School this year is much more human, much more involving. I can get involved with the people on a personal basis rather than just going into a class to try and learn this and that.

I can't really say that this is exactly what the state wants us to learn because we are going about it in a different way--through experience rather than out of a book which is a lot better. Like we go on field-trips rather than learning something out of a book.

I think that arousing my interests more because there's different classes that I am taking which I wouldn't normally take. It's more exciting the way they are teaching it, less boring and a better way to learn. The teacher helps you more and it's more individualized.

I don't really think you can judge the methods as a whole, because they may be different in each class. And it's not tied down to just one thing, and if a student wants to learn the same thing in a different way, that's fine.

24

I just want to have an interesting experience and become somewhat intellectual. Also, I like to read, and the Alternative School has given me a chance to do a lot more reading. In the regular school we sometimes just covered one book like Babbit. Well, in the Alternative School we are having a Sinclare Lewis seminar and are covering 4 to 5 books of his. Here you really become interested and can get the most out of everything we read.

The way the seminars are set up, they encourage people to talk to each other. You don't have to worry about being quiet or disturbing what the teachers say. I don't really have to need to have my teachers, parents and fellow students have a relationship of helping each other. Students can learn just by talking your ideas over with other students. And the teacher is always available to talk to. Its like, you find a reason for doing it because you don't have to do it. These things are offered and you don't have to go. But after a while you just want to take part in it.

LEARNING AGREEMENTS OR LEARNING CONTRACTS

In P.E. I had to decide on a contact, but that was really my only formal contract. In English, we signed a contract, but I just have to turn in my seven units of work a week and that was my contract. I just do things independently on my own. In not doing as much work in one respect because I'm not having to sit in class and listen to a teacher talk. But I'm doing more work and learning more than I did last year, and its more of what I want to learn, and more interesting.

Contracts are cumbersome things that are forced upon the teachers by

the school board because they had to have some definite plan to show them at the beginning. It shouldn't have to be in final form at the beginning. I thought it would be that while you were learning, you would change the contract to cover any new things that you might run across.. But its not working that way. I've had about five or six contracts and have changed about four of them. But when I have changed them, I have changed the whole thing and completely dropped what I started out with, and that really messes up some people. It's too hard to change them. It should only be in its final form when you are done with them.

I play a significant role in what those contacts say, and what they are about. A good portion of them I write myself. I think they are better because I can live up to my expectations. I was not able to control my learning last year like this, as far as classes go.

Like at first it was just supposed to be the parents who would sign it so that they they would really know what's going on. Now you just go up and say well I think I'll read this book and write a paper on it. The parents don't really do anything and no one really gets involved with it except you. The most important thint is the community feeling. What I want to learn is how to know people. I've been pretty screwed up by people before because I thought I knew them, but I really didn't. I would like to be able to see through people and know what kind of people they are. And that's not available in the Alternative School. Everybody just works independently on their own thing.
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I've heard different ideas and opinions about what a learning agreement really is. To me a learning agreement is something where I put my ideas down about what I would like to accomplish in a certain amount of time, and whether I actually do what I say or more than what I say, it doesn't really matter. Its guidelines for what I am doing--intended study programs. Last year I didn't have a chance to make any decisions at all about what I was learning or how I was doing it.

Like in the contracts in History, I talk over with the teacher what I need to do to earn credits and think of things. For Biology I could go birdwatching or something. Actually In going to see how plants grow under different kinds of lights, that was my idea. If I could have done it last year it would have taken a a lot more hassel.

Contracts let me know what I should get done and when I should get it done by. Its not really that structured. The contracts are just for a legal requirement because they have to be signed and bound by law or something. To me, they are just to let me know what I have to do.

English, History, P.E, are on a contract basis. I think it works better than a student-teacher basis. It has goals that you have to strive for and you have time to do it. Your classes probably don't meet quite as Frequently but just the same you cover more material. You become more interested. A lot of my friends who are in regular school are afraid to come to Alternative School because they don't know if they could study by themselves. I didn't know if I could study by myself either. But here I am doing it. I wouldn't really recommend it for someone who really didn't think he could do it. though.

SCHOOL STRUCTURE GOALS

Sure, because before you are just defined, classified, stuck in one room, and there's no real chance to get to see what's happening in the outside world. Here you get to go out into the outside world and see it from the inside. Like you qo to a meeting at city hall instead of talking about it in class and you see what really happens.

Yes. Just the changing of the method of teaching is what makes it interesting. Instead of sitting in a classroom with 32 kids, you have 6, and that makes a big different. You can have a much better conversation or relationshin in the class. You can sav a lot more in a smaller group than you can in a larger group.

One of the things that I thought last year when we were getting this thing together was Socrates kind of community school where you went

out and taught in the community. i was thinking, of getting an education into a lot of lines that were more community oriented. I could see going to a bakery and staying there for a couple of days and learning all about
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that. I would like to go to all kinds of different professions and just be there and pet a grasp of the world in that sense. I could probably do that if I didn't have all these other things that I have to do. I think that would be as valid a learning experience as anything else that I am doing in getting requirements for courses.

Everybody does things a different way. Well, I like to have lectures and the handing down of knowledge. But in my geology class this doesn't happen very much because we don't get together that often. But in my government class, Mr. 4larford talks and he gives a lot of independent study also. I like both. The classes are run in a particular way, but I don't spend a lot of my time in classes. If I wanted to go and talk to a teacher I could.

I work at CAR and at Agnew and I am on the Steering Committee for a project called the Sonoma Project. Working at CAR I net swim credits because I teach swimming. Working at Agnew I get credits for Exploratory Experience. And at Sonoma I get credits for going out and speaking to public service groups about the projects and that's English, and public speaking. I've been writing letters out to different groups and learning how to handle people calling me back and setting up engagements and everything.

I work at the Volunteer Bureau and I used to work at the Recycling Center. The Alternative School completely drew me out. Before, I wouldn't talk to anybody or do anything that I didn't have to do.

My parents know I can do the work, and they don't bother me about my grades or school work. I've made a lot of new friends but I don't feel detached from my friends at Cubberley, I'm not nearly as quiet as I used to be and I don't take my agressions out on my family like I did last year. The Alternative School is much looser and comfortable, and you don't wake up with a pain in your stomach because you have to go to school. Part of the government class is working with the community, and I'm working with my father, who is a lawyer, on a case. I visited a lot of his courtrooms and I've had so much more experience and exposure to things in the community like filing procedures with my father and courtroom procedures, and I remember it!

I'm so much more able to function with community things. I can get interested and just go out and I know that I've done that before. I'm doing a lot more diversified things than I have over done before. Last year, when you had a six-period day you just get all tied up with the routine of it. And after school the same thing, just go home and do my homework. The lack of difference made me uninterested in anything else.
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I am working mostly on independent study and I am not really involved in any projects, which I would like to be, and I am not really involved or working with any people. I like to do work independently on some things, but the only subject that interest me at all is U.S. History. I only have four subjects right now. A lot of classes got cancelled. I'm going up to Foothill to take some philosophy classes. I would rather work on that kind of level because I don't think they are very interesting--there's too such required in English here. You have to have a certain amount of essays, a certain amount of hours a week that you put in. It's a lot better than last year because I like to work independently, but I like to work

on projects though and that's one thing I haven't done. And I an not learning the same things that I want to learn. I just take subjects. Everybody tells me how good I am, but like I might take a report and do it in an hour and hardly put any work into it at all and I will get an "A' because "it's so good." And I don't net any satisfaction out of that at all. Last year I only had one good project and that was in biology and I worked with somebody.

Well, in the Alternative School there are classes with more than one teacher taking it. I find that the bigger the class is, the more compromise you have to make for what you specifically want. In all my classes, if I'm not getting what I want, I talk to the instructor about it and try to resolve it. So far this year I feel 100% successful in getting what I want.

Well, it's difficult to schedule meetings, and that's the main problem, conflicts with my regular school stuff. Most of the time I can get

out to come to stuff that's important. Sometimes the Alternative School teacher will get mad at me because I couldn't come to a meeting when I was supposed to but couldn't because of a test or something in my other classes.

I think the Alternative School should employ a full-time math teacher, because right now it's divided up between a regular school teacher and one who just graduated from Stanford. They do a pretty good job but they can't do as complete a job as you might need because they have such a heavy load between them.

Like in government--in the regular school course you would just be getting a general knowledge of government, like how the courts and the system and everything works. But with the Alternative School course you can pick out a subject you are interested in and do research on that. I'm doing prisons and a lot of the reasons for the prisoners' feelings of hostility. Also learning about biological adaptations and how populations survive, and how genes enter into it.
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INTERPERSONAL RELATIONSHIP GOALS

My teachers, I can call them by first names, and we are actually friends. Its a much more personal relationship. We respect them for knowing more than we do, but that doesn't mean we can't have a more personal relationship which is usally better for learning.

If the leadership goes away and is replaced by the people who are getting in on the bandwagon because it is succeeding, I think that will defeat the purpose of the Alternative School. Some of the teachers we have now are young and they put a lot of force into their program. The Alternative School should continue to get students from Stanford in, who are really interested in working and helping with the Alternative School. Then, not only is the student interested, but the teacher is learning too.

The only big problem is that the student's themselves do not take the initiative. And they are going to have to learn how to do this.

It's better with the teachers and the students because its not just meeting once a week for one hour. You can't really individualize that much in regular school like you can in the Alternative School. I talk with my parents more about things we are doing and why we are doing

them. It's really much easier to learn with more communication going on.

My parents and I talk more about what I am doing in school than we did last year. Students get together and talk about what they are doing more. It helps a lot to be able to talk about your problems with teachers.

You listen to other people's viewpoints more than you did in regular school. Like in Government, we are doing a thing on justice, and we rap about what justice is, and everyone comes up with different ideas. Last year we just sat in class and listened to the teacher lecture and then had a test.

My parents, in the beginning I shared more of my ideas, but now I just work on my own. I don't really have contact with other students except in math. I do have more involvement with the kids I do see than last year. I'm doing a lot better in math than I usually do, because I usually flounder. But there's only 4 to 5 kids in a seminar and we each get individual help. I feel more relaxed and free.

It allows them, where the other school stiffles them. I don't think it effects my relationships with my parents one way or the other. On a friendship basis we are more open with each other.
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Relationships with my parents have not changed because those were already well developed. With teachers, yes, there's a lot of improvement because there's a lot more time to talk. It helps learning because if you feel closer to your teacher you can come to the teacher and discuss your problems and talk about anything you don't understand. But many times in the regular school you won't know what you are supposed to do or where you are going and you will take a bad grade on a test rather than go to the teacher and say you don't understand.

The students that you are relating to are more under a common cause, like

to get yourself a good education. Parents, maybe, because we have community meetings and that kind of thing. The biggest thing is teachers, most definitely. Because you learn to relate to teachers as human beings and get to know them personally. Its not like when you are sitting in a class you can't approach them or anything. You vet to know them and see them every day, and you have written out a contract with them, and its not just something that is down on paper, its something between you and him, and when you see him you kind of think "well, I better do my physics" or whatever. Like in class, I find that if I start getting behind, I come in and feel really bad when I walk into the class. But you don't really have time to talk to him about how you feel unless you make a special appointment which is always a hassei.

I feel closer to the teachers because when I have a problem I can just go and tell them about it. I don't have to worry about it. My parents talk with me all the time about it, and last year they weren't really interested in what I was doing. I'm closer to the students because it gives you something to talk about. You are in the same boat.

I think the largest problem is getting out of the traditional roles we are all used to. You know, I've been in school since I was three, and have been treated in somewhat the some way ever since. The teachers have it even worse, some of them have been teaching 20 years, and now we hit this thing and there is a need for a lot of adjustment. The natural tendency is to slip back into what you know and therefore are comfortable with, even if you don't like it or don't intellectually agree with it. I think that's one reason why it would be very good to start the Alternative School thing down in the very beginning. Because to put a kid through twelve years of the regimented "don't think just feedback kind of trip"... When a child is five years old or six years old, I don't think that he can say that this or that form of education is best for me. You put a child through a certain kind of education for a while, and he'll say, "Well, I'm used to it," I think if you started more of an Alternative School thing when a child was younger, he wouldn't want to go back to traditional classes when he was older. Some classes it fits, where the information is being transmitted by the experts who are teaching it. But then when doing it like making the film, I do it on my own and just ask for advice.
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I have a closer relationship with the staff than I have had before. I had hoped to have more of a sense of community but I feel that that is definitely lacking. It could be because I had certain expectations that I expected the school to be. After working with students and staff at the beginning of this thing, I have come to the conclusion that either its going to happen or its not, you can't push it. In more open, partly due to a change I've been going through partly as a result of the Alternative School.

The teachers, we talk to each other and if I don't like something I can tell them. The teachers are more friends than teachers. You can get to know other students easier because you are all in the same meetings. It's is a lot easier to learn from someone you like and whose attitudes don't completely turn you off the minute you walk into the classroom.

It helps me form closer relationships with the teachers, because they seem more human, as opposed to regular school where they have 235 kids a day or something so you are just like another computer card to them, I guess. Unless you talk to the teacher a super lot, but everybody wouldn't have time to talk to the teacher a lot. This relationship helps with learning because its not like you are sitting in a classroom with a computer up front giving out all this knowledge. When somebody you know is telling you, you are more interested. My relationship with parents and students hasn't changed much. I'd say if you know the student outside of school you will know him in school. But I haven't made any new friends.
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Teachers Questionnaire Responses

We will now report on questionnaires and interviewdata from Alternative School teachers and from teachers taking part in the regular Cubberley High School program. Alternative School teachers were administered questionnaires and were interviewed to ascertain the extent to which they perceived that

the Process, Structure and Interpersonal Goals of the Alternative School program were being attained. They were also asked about their general perceptions

of school. Two 21-item questionnaires, a pretest and post test, were administered to teachers in the Alternative School. Like the student questionnaire, the pretest contained a section which elicited responses about the 1970-1971 academic year before the organization of the Alternative School, and a second section focusing on the early part of the 1971-1972 academic year soon after the Alternative School began operation. The post test contained the same items as the pretest and was administered in the late spring of 1972.

Teachers taking part in the regular program at Cubberley High School were asked to fill out a questionnaire which was identical to the Alternative School teachers' post test. We will report first on the pretest responses of Alternative School teachers.

Alternative School Teachers Compare the 1970-1971 Academic Year in Regular Cubberley High School with the First Three months of the 1971-1972 Academic Year in the Alternative School

The pretest administered to teachers in the Alternative School contained two sections. One section asked about the 1970-1971 academic year, and the other asked the same questions about the first three months of the 1971-1972 academic year. We will now compare Alternative School teachers' responses on these two sections of the pretest.

General Perception of School. Table 21 in Appendix A shows how the Alternative School teachers responded to pretest questions about their perception of school. They responded in the sections of the pretest referring to the 1970-1971 academic year and the first months of the 1971-1972 academic year when the Alternative School was in operation. Teachers' responses on four of the six items showed no significant differences between the 1970-1971 academic year, and the first few months of the 1971-1972 academic year. In both sections of the pretest Alternative School teachers reported that: they Seldom or Occasionally felt frustrated or unhappy about their teaching experiences; they Fairly Often or Occasionally thought the learning experiences provided by school had little or no relationship to the future lives of their students; they Frequently or Fairly Often thought the methods they were using in the classroom were interesting and effective; and that they Very Frequently or Frequently thought school was covering all necessary district and state requirements relating to course content. The pretest responses of Alternative School teachers showed changes in two areas. A comparison of responses to the 1970-1971 and 1971-1972 section of the pretest showed that in the 1971-1972 section, Alternative School teachers reported themselves to be significantly less likely to think that the educational program did not respond to the individual differences of students; and, significantly more likely to think that the school experiences of their students were likely to promote
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new and broadened personal awareness.

Educational Process Goals. Table 22 shows how the Alternative School teachers responded to pretest questions about the educational process goals of the Alternative School. They responded in the sections of the pretest referring to the 1970-1971 academic year and the first months of the 1971-1972 academic year when the Alternative School was in operation. A comparison of the 1970-1971 and 1971-1972 sections of the pretest showed that in the 1971-1972 section Alternative School teachers were significantly more likely to report that they: involved students in decisions which affected their education; they involved students in the process of considering innovations or changes in their school; they thought students showed a sense of personal responsibility and initiative in their learning activities; they thought their school was sufficiently receptive to student viewpoints; and they thought that experiences at school helped form a sense of identity or a feeling of shared goals with other students and teachers.

School Structure Goals. Table 23 in Appendix A shows how the Alternative School teachers responded to pretest questions about the school structure goals of the Alternative School. They responded in the sections of the pretest referring to the 1970-1971 academic year and the first months of the 1971-1972 academic year when the Alternative School was in operation. A comparison of the 1970-1971 and 1971-1972 sections of the pretest showed that in the 1971-1972 section Alternative School teachers were significantly

more likely to report that: they encouraged students to go ahead without constant direction; they thought students engaged in local community activities; and they felt that the administration of their school was flexible enough to meet the changing needs of its students.

Interpersonal Relationship Goals. Table 24 in Appendix A shows how the Alternative School teachers responded to pretest questions about the interpersonal goals of the Alternative School. They responded in sections of the pretest referring to the 1970-1971 academic year and the first months of the 1971-1972 academic year when the Alternative School was in operation. A comparison of the 1970-1971 and 1971-1972 sections of the pretest showed

no statistically significant differences for three items. Alternative School teachers reported that during the 1970-1971 and 1971-1972 academic years they: Frequently or Fairly Often "really exchanged ideas" about school or other matters with their students; they Frequently or Fairly Often thought that

they were close to their students in school; and that they Frequently or Fairly Often thought they were close to members of the teaching staff in school. For other items, Alternative School teachers were more likely to report in the 1971-1972 section than in the 1970-1971 section of the pretest that: they talked with students individually about educational matters; they talked with parents about their children's educational concerns; and that they net with students in small informal groups to discuss matters of mutual concern or interest.
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Post Test Responses of Alternative School Teachers

We will next review the Alternative School teachers' post test results to ascertain if the perceptions reported in the pretest will remain constant over time. The pretest and post test each contained 21 items. A comparison of pretest and post test responses showed that for only two of the 21 items

on the teacher questionnaire did the post test scores differ to a statistically significant degree from pretest scores. Table 25 in Appendix A shows that the Alternative School teachers were more likely in the post test than in the section of the pretest referring to the first months of the 1971-1972 academic year to report that they were close to other members of the teaching staff in the school. But the post test responses also showed that by the

end of the 1971-1972 academic year Alternative School teachers were less likely than they had been in the section of the pretest referring to the first months of 1971-1972 to report that the learning experiences provided by their school had a relationship to the future lives of their students.

Comparison of Alternative School and Regular School Teachers Responses to Post Test

We have now reported on the pretest and post test questionnaires for Alternative School teachers. We will next compare the post test responses of the Alternative School teachers with responses to the same questionnaire

made by teachers in the regular program at Cubberley High School. Questionnaires were mailed to Cubberley High School teachers at the conclusion of the 1971-1972 academic year, and distributed to Alternative School teachers at approximately the same time. We will report only on the items where statistically significant differences were identified between the responses of the Alternative School teachers and regular Cubberley High School teachers. Table 26 in Appendix A shows these items. The table shows that in the post test Alternative School teachers were significantly more likely than regular Cubberley High School teachers to report that: they involved students in the process of considering innovations or changes in their school; they met with students in small informal groups to talk about matters of mutual concern or interest; they thought that the educational program responded to the individual differences of students; they felt frustrated or unhappy about their teaching experiences; they thought the learning experiences provided by the school had little or no relationship to the future lives of their students; and that they thought the school experiences of the students were likely to promote new and broadened personal awareness.

Summary of Alternative School and Regular Cubberley High School Teachers' Responses

The responses of Alternative School teachers and teachers in the regular Cubberley program showed that a number of differences were perceived to exist between the regular high school program and that of the Alternative School. These differences were identified in the pretest and post test responses of Alternative School teachers; and when comparisons were made, between the responses of Alternative School and Cubberley High School teachers.
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COMMENTS FROM TEACHER INTERVIEWS

Let us now examine the question of Alternative School goals by reviewing the comments made by Alternative School teachers on questionnaires and in interviews.

PERCEPTION OF SCHOOL

I think it does offer just what the name implies, and that is an alternative. I think it allows the students a chance to create with guidance what their interests would be in those particular fields. And I think that there is some correlation between what the districts want and demand and what the students want and demand. I have served as a teacher's aide in Los Angeles in a junior high school for a while and I have done some'tutoring in schools in Watts and some tutoring in some schools in the San Fernando area. The students' interests because of the flexibility and the viability inherent in this particular Alternative School make for a situation that the students themselves, if it isn't relevant to what they want or if it isn't meeting their needs, they can have some say in changing it by simply not showing interest, not showing up, etc. It's the kind of situation where they are

not forced to be there. This leads to an entirely different kind of a situation, and I do think that it leads to a lot more interplay and a lot more interaction between the teachers and students. The big stick or authority figure is somewhat mitigated by more acceptance of students as individuals and not as a class.

One of the problems that schools today are facing, public schools in particular, is that their schools are set up for an industrial society and we are a post industrial age. The knowledge and the grasp of solid fact type things--learn the book and memorize everything in sight--is not applicable today to the students who just don't exist in that kind of a society, because the information for them is generally very easily obtainable. The role of the school should be to further the student's own self-realization and the student's own idea of what he is, and why he is what he is, and where he wants to go from there. I think that a lot of people would be saved a lot of misery if this was handled in high school. The idea of wandering through four years of college not knowing where you are going, or even going through a graduate or professional school and getting out and saying, well I don't want to do this at all, because for the first time in the person's life he is allowed to look around and say hey, this is not what I want to do. I think that an Alternative School, and any school, should allow the student to explore the possibilities of what to be, not what he or she thinks he wants to be.

I think the Alternative School is the mode of future educational effort. It has tremendous potential and at the same time has a few pitfalls. The

35

potential? The opportunity of the student for self-realization and consequential pursuance of that individual's life interests. The pitfalls include the failability of allowing the students to expend little or no effort in what might potentially interest them.

I think we will have only scratched the surface of an urgently important and valuable way of learning by the end of the year. We need at least 3 years to work out the bugs.

I see it as an opportunity for adults (teachers) and students to explore new relationships and ways of learning. I see it as a way to break out of time and space restrictions, although we have to learn to use this freedom. We all have much to learn and a great many habits to modify.

A single year of effort would be an unfair way to test its value. I believe that it has to continue for at least three years before we judge it to be a success or failure in any degree.

The purpose of the school as I understand it, is that closer human relation-ships develop and out of that, more learning about other people and what they're like. That's one of the goals that's peculiar to the Alternative School. This is not to say that we do not share other goals of the regular school, because we do. Curriculum content, cognitive material, all of these are our goals. But we're emphasizing goals in the affective domain especially in the Alternative Schools.

The Alternative School at this point is just beginning to demonstrate, or take advantage I should say of the freedom that is possible. But just beginning. Even I, and I think the ether staff members too, are learning the immense amount of freedom that is available to us, and we're moving toward filling that void . . . if you will. But as far as the parents are concerned, I think the best example would be to use at parents meeting that was held, oh, maybe four weeks ago. At that time, the staff was interested in getting a general feeling from the parents about what they thought in terms of cognitive learning as well as affective learning. And the parents then seemed to voice certain concern that although the student was working harder this year, were more engaged with school activities, they couldn't figure out what they were doing. This was the comment that some of the parents said, "we asked her what she's doing," and she's saying, "Oh, just school work." And she doesn't tell us. Of course, this has implications. Hopefully, by the end of the year, perhaps some of this "gaff, some of the guff" will be diminished. And, certainly I think this is one of the purposes of the Alternative Schools. However, it's interesting that that particular parent or group of parents is not representative of all of them. Some of them know very much what their student is doing, but from what they were saying, I'd say they were aware before the Alternative School happened.

I am trying to contribute to a student's expanding, uncerstanding of himself and the world around him. And I specifically try to do this through the

36

science courses that I teach. I think that the scientific point of view and the way of looking at the world is an important part of a person developing effective perceptions for himself.

I think that more kids are going to as adults have a better feeling about school. A surprising number of people carry negative images, apparently, of school. And as a consequence, they don't make very good voters for school bond issues. And a lot of the kids have this social emotional collection of hang-ups and can't operate effectively in a regular school. Now they are around here on campus this year. They aren't cutting classes all the time. They're in evidence, and they are in touch with the staff members that they need to be in touch with. And those kids are going to leave this place with a good feeling about it. And they'll carry that feeling for the rest of

their lives. So, at least as far as positive, public relations for the future is concerned, I think were doing a lot better for at least that particular group of students. I think a lot of students here, well, the succeeding type have a pretty fair, positive image of the place anyway.

I see basically four things; one of them is breaking out of the time constraints, the other is breaking out of the space constraints. A third one is simply learning how to operate with the new freedom that we've got. That just seems to come as a consequence of breaking out of these two constraints. And, I told you I shouldn't have committed myself to four, I can't remember the fourth Well, actually it sort of blends or comes out of the third one, and that's just learn. Finding new modes of learning. New ways to learn. Or at least new ways to organize. I doubt that there are new ways to learn as much as there is to organize.

If you compare what people are doing in the Alternative School to what they might have been doing in a regular school, one significant difference if we are successful, is that the Alternative School students are going to know how to educate themselves.
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GENERAL PROCESS GOALS

We must try to distinguish between students whose needs are met by Alternate School programs and those whose needs are not. This kind of approach (Alternative School) requires a great amount of responsibility by both students and teachers. Some are not ready; and some are, and should be afforded this opportunity to grow educationally.

I'm trying to implement the same philosophy in both schools. I was con-ducting instruction largely through independent study last year and am continuing it this year in my regular school classes. I see the Alternative School primarily as an opportunity to expand out of space and time restrictions. As part of this, informal associations with students will emerge along with new ways to learn.

Your requirements for teaching history as required by the District and State are merely to give the student some kind of knowledge of U.S. past from 1865 to the present. Consequently, this gives me quite a latitude to develop interesting types of curriculum, primarily trying to get away from the text-book approach. The key focus of the first quarters' work has been to define and articulate exactly what the students have been interested in working on. Some of the projects that have resulted have been for instance, a course studying the American Indian in which students participated by bringing in speakers, materials, identifying particular works that they're interested in reading. The focus of the course was perhaps to launch the student in his own interest of Indian History. An aim which has been accomplished for some 5 to 10 students. At present we have a group now working on constructing an Indian tepee to recreate an environment conducive to understanding what the Plains' Indians' life was like. We have one student studying Indian cooking, several are studying Indian social life and one student is reading on Indian mythology. This is an example of how I think the Alternative School can benefit the student.
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LEARNING AGREEMENTS OR LEARNING CONTRACTS

I think that the contracts are nothing more than an implement to make sure that the teacher and student have in writing something down that is implicitly understood between the two. Contracts are nice in that you can look at the contract and know exactly what the student is doing, but I don't think they are essential to what you are doing because if the teacher and student are interested enough in what each other are doing there shouldn't be any problem that you would have to actually have a contract.

Initially I was uncomfortable with the idea of a contract. I was uncomfortable with the idea of specific behavioral objectives. Through the course of a summer, I began to understand what a contract would entail. At this point I believe In one of the teachers who is still using contracts. I find In particularly useful in helping the students to set goals for himself. I was discouraged when I didn't get 100 percent response on my contracts. I now Net perhaps some-where between 15 and 75 percent of contracts returned. In general, the operating is merely a way for me to understand what a student is doing. The contract does not work out to be a binding agreement, frequently they are re-negotiated.

It is customary for me to work with learning agreements in my theater courses. I always have done this. The idea of written contracts is to me not quite an appropriate association with a high school student because kids are not legally bound anyway. But I find in teaching theater and also in teaching C-Lane English that the students are a lot more excited or interested if some of their wishes are brought into what I require of them. And in effect, what I do is work with individuals anyway rather than groups of individuals.

I think that the contract as it is set up now is the very best way that I can teach the things that in the past I have felt were objectives. The log books that are turned in to me with all of the pertinent information concerning the course, are turned in to me personally so that we can go over them together

the last week in each month. This time we were rather late so they just left them with notes as to where they were negligent in a particular area. The personal meetings are better, however.

I tried to set the contracts up in art so the students realized the educational process involved, so that they had a basic goal like painting, and then whether they would learn technique or if they already knew technique, whether they would learn concepts, or finally a project. I got a negative feeling from all the students on this, but I pushed them through on the learning agreement to the point where they had to put something down on paper so they had some basis of judging what they were doing. I am more worried about the students than grades. With the learning agreement I can be sure they they are not going to spend a whole year doing what they already know how to do, and not learning anything new.
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SCHOOL STRUCTURE GOALS

I think some people work better in groups, some people work better alone. Because there is an allowed freedom for both the instructor and the student, the student can choose the mode which he is most satisfied with. It is difficult when you are forced to deal with everyone in a group to help the student who simply cannot work any other way but alone. Its a lot easier

to further a student's self-development if you can deal with him on the grounds by which he wants to be dealt with.

The Alternative School raises many questions and problems however. Because of the student-oriented nature of the curriculum, I find that my time is spread very thin and as far as effective classroom teaching I would say that my role has been significantly reduced in this type of arrangement. Had I been in a regular classroom I would have had much more ability and time to reach students in the way I want to. I find at this point I'm very much dictated by what they want to do. I don't find at this particular moment, this day, that I'm tremendously uncomfortable about it however.

It is the nature of the Alternative School to go out in the community and sponsor activities that involve not only community resources but activities like Organic gardening which encourages students to pursue any particular thing that they are curious about and attempts to get resources to supplement and provide the means by which they can satisfy their curiosity. So, I think broadened personal interests will occur. Also, I think they will occur be-cause students are talking more about what they're doing, I think, in school, because what they're doing in school" is what they're really interested in.

It has represented a way of getting opportunities to meet with parents and with students that just don't exist relative to the regular school. You spend an awful lot of time in a sort of scheduled situation in a regular school, where you're in A classroom which puts you under a space bind, at a certain time, which puts you under a time bind, and when you try to establish informal associations with students, they're kind of restricted to certain times. One of the interesting things that I found not totally related to the alternative schools is that on not real frequent occasions, but fairly regularly, I'd get

a relationship going with a student who isn't at all related to me as a teacher. He has no classes with me, we just get acquainted.
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INTERPERSONAL RELATIONSHIP GOALS

Well I have only net a few parents. But I think that within the Alternative School I have been able to build up many personal relationships with the students because I am allowed the time to sit down and talk to some of them for thirty or forty-five minutes and talk to them about what they are into

and how it relates to them as people, and how what we are doing in the seminars and that kind of thing interreacts with them. It is much more of an individualized thing in the Alternative School. Cognitive learning, 2 + 2 = 4 kind of thing, would probably be a little bit higher in a regular classroom type of situation where you do the homework and turn it in at the end of the week and take a test. But I don't think that is really important. I think in the long run what is important is the student's self as a person and his development as a person, not the societal interest in his development.

What I'm finding is that as I go along, my role becomes much more defined as friend, counselor and sort of co-learner. And with a number of students in particular, I find that they've come to me as a counselor rather than a teacher. Sometimes its a bit overwhelming to uncover exactly what their difficulties are in life. I'm frankly just amazed because I don't think I encountered them quite in the same way, and as a result, it makes it difficult for me to try and teach them History when I know exactly what they're going through personally. As far as the parents go, I've met all the parents of my advisees; I consider

our relationships very good. One parent has actually invited me over specifically to a teacher-student-parent coffee. I'd be interested to find out what the other parents are like.

Some of the problems that we have been working on, one that we started this last summer, is that staff members recognized that they did not know each other. And so we spent a weekend up in the hills getting to know each other, and we have had other meetings since for the specific purpose of getting to know each other around specific jobs so that there is a difference between our social and professional relationships. But I see them both beginning to coincide. I also see that this is happening between the staff and students--that there is beginning to be an acceptance of an entirely new role of teacher for a lot of students. And I see this in the fact that many students are comfortable calling teachers in the Alternative School by their first names. I think this is quite a hurdle.
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Parents Questionnaire Responses

We will now report on questionnaires administered to the parents of Alternative School and control group students. Questionnaires were administered to the parents of Alternative School students to ascertain general parent attitudes toward the Alternative School and to assess the extent to which parents perceived that the goals of the Alternative School had been attained. Questions were asked about parent-child and parent-school relationships. Two 13-item questionnaires, a pretest and a post test, were mailed to parents of students in the Alternative School. Like the student and teacher questionnaires, the pretest for Alternative School parents contained a section which elicited responses about the 1970-1971 academic year before the organization of the Alternative School, and a second section focusing on the first three months of the 1971-1972 academic year just after the Alternative School began operation. The post test, consisting of the same items as the pretest, was mailed to parents of both Alternative and control group students. It served as a post test for Alternative School parents, and as the only questionnaire for control group parents. We will first report on the pretest responses of Alternative School parents.

Alternative School Parents Compare the 1970-1971 Academic Year with the First Three Months of the 1971-1972 Academic Year

The pretest mailed to Alternative School parents contained two sections. One section referred to the 1970-1971 academic year, and the other asked the same questions about the first three months of the 1971-1972 academic year. We will first compare Alternative School parent responses on the two sections of the pretest.

Parent-Child Relationships - Pretest. Table 27 in Appendix A shows how the parents of Alternative School students responded to pretest questions about parent-child relationships. They responded in sections of the pretest referring to the 1970-1971 academic year and to the first few months of the 1971-1972 academic year when the Alternative School was in operation. A comparison of the 1970-1971 and 1971-1972 sections of the pretest showed that parents were significantly more likely in the 1971-1972 section than in the 1970-1971 section to report that: they really exchanged ideas about school with their children; they felt that their children were being given a chance to make important decisions about their education; they thought their children showed a sense of initiative and responsibility about their education; and that they were less likely to feel that their children were frustrated or unhappy about school experiences. Other items showed no significant differences between the two sections of the pretest.

Parent-School Relationships - Pretest. Table 28 in Appendix A shows now the parents of Alternative School students responded to pretest questions about parent-school relationships. They responded in sections of the pretest referring to the 1970-1971 academic year and the first few months of the 1971-1972 academic year when the Alternative School was in operation. A comparison of the 1970-1971 and 1971-1972 sections of the pretest showed that parents were significantly more likely in the 1971-1972 section
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than in the 1970-1971 section to report that: they talked with members of

the school staff about their children's education; they took part in decisions affecting the education of their children; they took part in the process of considering innovations or changes in their children's school; they felt the educational program of their children's school responded to their children as individuals; they felt the methods used by teachers were interesting and effective; they felt the administration of the Alternative School was flexible enough to meet the changing needs of their children. Finally, parents were more likely in the 1970-1971 section of the pretest than in the 1971-1972 section to report that they felt the subject matter required by the school district and state were being sufficiently covered in the courses offered. Other items showed no significant differences between the two sections of the pretest.

Post Test Results of Alternative School Parents

We have now reported on the pretest responses of Alternative School parents. We will next review the parent post test results to ascertain if the parent responses reported above for the 1971-1972 section of the pretest remain constant over time. Some interesting differences appear when we compare the section of the pretest referring to the first few months of the 1971-1972 academic year with the post test parent responses.

Parent-Child Relationships - Post Test Results. The pretest and post test each contained 11 items. A comparison of pretest and post test responses concerning parent-child relationships showed that for only two of the 11 items did post test scores differ to a statistically significant degree from pretest scores. Table 29 in Appendix A shows that although a significant increase in the extent to which parents report they "really exchanged ideas" with their children was identified when the 1970-1971 section of the pretest was compared with the 1971-1972 section of the pretest, no statistically significant difference was found to exist between either section of the pretest and the post test. Thus, the significant difference reported for the pretest was not found in the post test scores. Finally, although parent post test responses showed that parents were significantly less likely to report that their children showed a sense of initiative and responsibility about their education than they had been in the 1971-1972 section of the pretest, the differences between the response level for the 1970-1971 section of the pretest and that in the post test was still significant.

Parent-School Relationships - Post Test Results. Table 30 in Appendix A shows how parents responded to questions about parent-school relationships on the 1971-1972 section of the pretest and on the post test. Five significant differences appeared between the parent responses on the pretest and those on the post test. A comparison of pretest and post test scores showed that parents perceived themselves to be significantly less likely on the post test than they had been on the 1971-1972 section of the pretest: to talk with members of the school staff about their children's education; to take part in the process of considering changes in the school; and to feel that the methods of teachers were interesting and effective. However, the post test levels still registered a statistically significant
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increase over levels shown by parent responses in the 1970-1971 section of the pretest. As they had in the pretest, post test parent responses also indicated a decrease in the level of parent confidence that required state and district subject matter was being covered in the Alternative School. It will be recalled that a comparison of pretest sections referring to the 1970-1971 academic year and the first few months of the 1971-1972 academic year showed parents were significantly less likely to report that the required subject matter was being covered in the 1971-1972 section than they had been in the 1970-1971 section. In the post test, the lack of parent response was significantly lower on this measure than it had been on the 1971-1972 section of the pretest. Finally, parent responses showed even more strongly in the post test than they had in the pretest that parents perceived the Alternative School responded to their children's individual needs.

Responses of Alternative School Parents and Control Group Parents on Post Test

We have now reported on the pretest and post test responses for the parents of Alternative School students. We will next compare the post test responses of Alternative School parents with the responses made by control group parents on the same questionnaire. We will report only on the items where statistically significant differences were identified between the responses of Alternative School and control group parents. Table 31 in Appendix A shows the parent responses for the two items on the questionnaire where statistically significant differences were identified. The responses showed that on the post test the parents of Alternative School students were more likely than the parents of control group students to report that: they felt the educational program of the school responded to their children as individuals; and their children showed a sense of initiative and responsibility about their education.

Summary of Parents' Responses About Parent-Child and Parent-School Relationships

We have now reported on the pretest and post test responses of Alternative School parents. We have also compared the post test responses of Alternative School parents with those of control group parents. We have observed the differences between the 1970-1971 and 1971-1972 sections of the pretest, and noted those differences which tend to remain constant over time in the post test. We have also noted the difference between the way the parents of Alternative School and control group students perceive their respective school programs. We will now begin the final section of the data analysis. In this section we will describe school-related perceptions of students and teachers which related to our study.
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COMMENTS FROM PARENT QUESTIONNAIRES

Let us now turn to parent comments on the alternative schools. These comments were written on questionnaires by the parents of Alternative School students.

PERCEPTIONS OF SCHOOL

I think the Alternative School is in line with the newest thinking in educational circles. It should be given a chance to prove itself over a period of time. After only one quarter it can still be considered in the "shake-down" period, yet I an satisfied with my child's progress. I think it will make the transition to college much easier for her. She is definitely learning more about responsibility. Education can and should be more flexible in these changing times, without sacrificing quality. My son (now in college) - a Cubberley graduate, is envious of his sister's opportunity. It would have been a godsend for him had the Alternative School been possible a few years earlier. I hope the above sufficiently expressed my enthusiasm! I think Dr. Ohme and the Alternative School staff are to be heartily congratulated for their hard work, dedication, and understanding.

For the first time in years my child is motivated to study and also enjoys it. The staff and teachers have been very helpful. They have treated my child as an individual and she has responded in a positive way.

It's just plain necessary that there be different patterns of learning made available to kids with different conditioning, so that they may all ultimately achieve the "same" thing: an educated state.

X has been happier in school this year, and has been doing more reading than he's over done - I still find the program quite vague; I'd like to see more of what X is doing - some specific projects, or papers - results of all this reading and more talk from both X and his teachers to us - I'd also like to see more academics in his program which I think is so basic to whatever he does later on. 1. I think the questions asked on this questionnaire are in some instances too ambiguous and therefore difficult to answer. Also the questionnaire is set up in such a way that it seems obvious that the results will be "favorable" for the alternative school compared to the regular school. 2. Since my child is not heavily involved (40%) in the alternative school, I have also not been involved in a continuous way. Nevertheless I have, through discussions with students, staff, and parents, received certain impressions. One reaction is related to question 9 - concerning subject matter. I rarely thought that subject matter was not being sufficiently covered in regular school but I wonder about this in the alternative school. This arises partly because of my ignorance of what the district requires, partly by my not having seen any outline of course
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material to be covered in my child's program, and partly because, in at least one instance, I have not been impressed with the coverage of material. 3. I have the impression that there are many students who have repeatedly failed to appear for meetings and conferences and who have devoted little or no time to working and studying. 4. The original concept of having students develop con-tracts with the teachers, which would delineate the work to be covered and provide for periodic evaluation, has obviously failed to work out. Also the idea that was really basic to the whole concept of the alternative school (as I understood it), namely that each student would be allowed to pursue each subject according to his own learning style, has also not been realized. Instead, as far as I can tell, the course work has been structured by the teachers, with the result that it is not really clear that the alternative school is any different from regular school. 5. There has been a lack of resource persons in the alternative school. As a result, the students have not had flexibility in choosing courses of study and have not been able to choose from different individuals in any one particular Subject. 6. I think the idea behind the alternative school is good and the school should be given every chance to succeed. Naturally, some problems are to be expected in an innovative program. However, it seems to me that the original goals of this program are not being net, reflecting perhaps an inadequacy in the administration of the program. If the school is to continue and to succeed, more serious attempts must be made to develop it along the originally proposed ideas.

I have grave concerns that X is getting any effective education at all in the alternative school. I would feel much better about this experiment if there were some educational effectiveness measurements available in this state or district (such as Regents' exams). I feel that I am being constantly requested both by X and the school to accept "on faith" that she is getting an education while my judgment, which I trust much more, tells me that she is not. This alternative school appears to have given X carte blanche to goof off on her educational responsibilities. I fear that it will be an extremely difficult parental problem to get her to resume her education in the future, where some diligent work will be expected and required. Let me state that I an fully behind the objectives of the alternative school. Education should be enjoy-able, if not always fun. Education should allow a wide range for individual methods and interests. It should consider the individual. All this is basic to my beliefs. But, and its a very big but, I don't believe this is accomplished by abandoning the student, particularly at this age. Self-education is excellent, but only when there is a vivid and deeply felt goal to be reached. I don't believe X has such a goal, and I suspect few others in the alternative school do either. To make up for this present lack of goal I believe a lot more direction is required and that a lot more daily demands must be made on the students, both for accomplishments and for time on the job (at school) where the work habits can be monitored. In summary, the alternative school objectives are fine but I believe the administration of the educational process needs a lot more work and improvement. Unless these problems can be addressed and solved, the alternative school is doing our children a great disservice.

I don't really care what X learns in school - he has a lifetime to learn -

I want him to find out that learning is exciting. X is a "hands-on" person.
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He learns this way. We want to work with his "cognitive style" - not against it. He is not a "linear logical" person so he learns better thru films than books but he gets the message
For X - alternative school is tops - now if we can get an alternative life style . . .

I agree that the school should be continued. I know that there are many problems - not the least of which is a budget which is probably inadequate, and which cannot be expanded easily -- and I have never expected all to go well, or easily. In our particular case, the ASC should be continued because it has X "turned on", and while still often feeling her way, hesitant and

unsure of herself, she is heading towards solid intellectual achievement, and/or aggressively pursuing one or several of the arts. In the general case, Alternative or Radical or Revolutionary Education has all too often been only for the very rich or very poor -- viz., aiming at only a very small but, of course, important segment of society. By contrast, your Alternative/Radical/ Revolutionary School, aimed at a small segment of suburban, middle-class young people, is an exciting educational experiment, perhaps (in my view) the most important such experiment since Montesorri's and Neale's. Call if I can help.

Presently the Alternative School is promoting interest and motivation toward our son's learning attitude. We feel that during the first 3 years of high school he merely went through the motions of being a student and now we know he is out of the neutral gear. We are happy that he is a participant in this program.

Doubt she would finish high school otherwise. Is best for her now.

I think it has long been obvious that conventional education has not been meeting the needs of a large proportion of students. The Alternative School is the most significant effort I know of in public education to do so.

47

PROCESS GOALS

Because teachers were able to deal with my child as an individual on a human person to person level, they observed traits I was not able to see. Teachers cared enough to contact parents and have a really worthwhile (and lengthy) conference about ways to improve the situation. I feel the same thing could not have happened in a structured school. I am very grateful that it happened at the Alternative School. The staff is really doing a great job.

This is the most valuable educational process I have seen taking place in years.

The Alternative School has not provided sufficient checkpoints for as. But X has been very busy, and clearly, self-motivated. I have the feeling that no one is challenging him to state his understanding of some condition or proposition, and to defend his understanding.

If done seriously, the Alternative School idea is a good exercise in firming up direction and learning responsibility for progressing in that direction. I think X is learning - 'though she still has a way to go. Being an important part of a small, interested group with teachers who are actually bent on helping each student be a success is a good experience for her. She's less a "loner" than in other years.

The Alternative School offers an excellent opportunity for expansion of the child's initiative and responsibility and also is a stimulus for creative learning.

The teachers and responsible faculty at Cubberley are working twice as hard as they would under conventional circumstances, in order to give our children an environment for growth and learning.

It appears to be an approach to schooling that may be acceptable to some young people who "can't stand" conventional school. It also shows appeal to some who feel that the ordinary school does not allow them to realize fully their potential.

I feel that my son is making a considerable effort to make his contracts succeed. He has been an "A" student. No unfavorable comment from him. I would like to see some college/university interest in this Alternative School - I feel this is practically college level work - and should lead to university recognition - and hopefully - acceptance and assistance. This program should develop leaders and outstanding, talented students.
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While it may not show up in grades, I feel that my child has been better educated these past several months than ever before. I am constantly made aware of the wide range of knowledge being absorbed now than in the past. Decision-making has been the most positive sign. On the whole, I'm overwhelmed by the great thirst for knowledge now as never before. Yet I don't feel the Alternative School is "everyone's cup of tea." The student must be ready for the challenge and the Alternative School will come through.
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STRUCTURE GOALS

For X, who needs real help and supervision - the arrangement for making up his English III which he failed last year has not been satisfactory. The contract was great, just what he needed - but help with the execution was not regular or at a convenient time - or he was not sufficiently motivated. X started out with A on contract - could hardly wait to get back in to a regular class when he saw what responsibility that meant. It is a crime that this school district cannot provide exciting education relevant to the student who, like X, will be entering a vocational field. To steer everyone to a four year college is failing in the face of reality today. More technical courses, including basic English as applied to carpentry or auto mechanics, ought to be offered. The closest thing to what was needed was the "Tech Prep" designation of several years ago. If kids like that can't be accommodated in the "regular" school, will alternative school be able to?

The Alternative School is only a partial AS., i.e., for some subjects the school offers no alternatives to a regular school classroom situation. A prime example is foreign languages. It is ironic that this subject is one which most needs alternatives, is now taught with no imagination and is boring. It is apparent that those teachers who refuse to modify their methods to promote interest and enthusiasm are the ones who feel most threatened and oppose the whole concept of alternatives. These are the teachers who create the need for alternatives. In my opinion there is no single, rigid system of education which can meet the needs of all students, because it cannot (with present student-teacher ratios) be over a large range of individual variation. An Alternative School concept permits (in theory, at least) the flexibility to do just that.

The first year, naturally, has many "hugs" that need to be worked out. I am sure the next year and succeeding years the alternative school will function more smoothly and meet many more of the students' needs.

We have been giving lip service to individual differences. This is an opportunity to provide for differences and preferences. I think the creation of the Alter-native School has made X's senior year bearable. I think she would have been absolutely miserable this year in a less flexible system. I hope it has given her a chance to learn something about managing her own time.

Any method of holding a young person's attention long enough to get him involved should be continued! I am pleased that X has had a chance to participate - it may just have saved him from wasting his senior year.

I feel it is aiding in the maturity and growth of X as well as providing enjoyment in the learning process. She dislikes most of the regular classes and

the methods of teaching exhibited last year. I agree with her that some classes were a complete waste of time. She spends much more time than she spent on
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school work last year. I don't feel that this questionnaire can adequately reflect my attitude toward the A.S. - or perhaps anyone else's. In my opinion, there is a great need for alternatives to the present methods in education and I am pleased that PAUSD (and Cubberley in particular) is supporting attempts to make education more meaningful, etc. Both my daughters were really turned off by education in high school (despite the fact that the older one graduated with a 3.97 average and won all sorts of awards she hated school). This year, X is doing far more than is required in some of the courses and is continuing her study of German despite the fact that the German teacher has refused to give her credit for it in A.S. I think this reflects a real interest in learning for its own sake, not just for grades or credit and I am pleased.

Once in a great while you hear the comment that education can be more than routine class attendance, homework, and the regular prescribed structure; that it occasionally can be exciting! Even tho' our son was able to achieve all A's last spring at the end of his 10th grade, he claimed he was bored. In other words, by following all the rules and doing what was expected he was given the reward of an A in each class. The Alternative School seems to answer his needs to use his own initiative and to pursue education in its most re-warding form.
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INTERPERSONAL GOALS

The teachers at the Alternative School cared enough about my child to alert me to traits I was unable to see. The service they gave us is invaluable and we will be forever grateful. It's doubtful that the situation could have been remedied or perceived in a structured school situation.

I think the Alternative School is helping to break down the dichotomy between school and life. X sees this year as part of living rather than a "way station" on the road to a career. I sense the same feeling in the other Alternative School students. This may be typical of all children these days.

But the second semester of the Alternative School has presented a number of unresolved questions for me. For one, the behavioral pattern in X underwent quite a radical change. I know she has been "searching and probing her soul" to find "an identity." She wanted to exercise complete independence and

"options" in choosing what she was going to do during this semester -- without involving me in the "decision-making." X no doubt developed a great thirst

for knowledge these past few months and in ever so many disciplines. I believe that somewhere there was a slip-up in guidance which did not put any checks or reins on this helter-skelter bargain-basement type of learning.

Perhaps it hasn't been a total loss if only she has learned that you cannot spread yourself thin. On the positive side, she has learned that the world is full of wondrous things to learn; she may have needed this time to pick and choose. But since communication has not been of the best, I cannot be sure.

Perhaps I sound like I've been "left out in the cold." And maybe, willingly or unwillingly, I have. In the past there was much discussion about curriculum, choices, and mutual agreement.

Another thing that troubles me very much about the Alternative School kids: there is a separation and "aloofness" from the rest of the Cubberley students and school problems that to roe seems a little unhealthy. I don't know what makes the AS kids think they are different, above and beyond the other kids. Whatever it is and however it has happened, I feel that some definite steps should be taken to alter the situation.
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School-Related Perceptionsof Alternative School Students and Control Group Students

In this section of the report we will describe the perceptions of Alternative School teachers and Alternative School and control group students by examining associations among the perceptions of individuals in the two groups. Although these data do not tell us specifically about the extent to which Alternative School goals are being attained, they are important because they do enable us to see a bit more of the world view held by students and teachers in and out of the Alternative School. We will only mention relationships between perceptions that are significant at the .05 level of confidence or better. The associations below were derived from a series of correlation matrices in which a set of independent variables was run against dependent variables. A new independent variable follows each number below.

1. Students who were likely to report that they "really exchanged ideas" about school or other matters with their teachers, were also likely to report that:

Alternative School -

they thought the educational program was responding to their particular needs.

Control Group -

they felt a sense of personal initiative in their school activities; they felt happy and satisfied with their school experiences; they thought the school they were attending was providing them with an exceptional chance to get an education; they were able to decide which of several possible activities was most likely to help them reach their goals; they thought their experiences at school helped them form a sense of identity or feeling of shared goals with other students and teachers.

2. Students who reported that they were likely to talk with other students about their courses or about educational problems, were also likely to report that:

Alternative School -

they felt a sense of personal responsibility in their school work; they felt a sense of personal initiative in their school work; they were using their school time for a worthwhile purpose; they were able to decide which of several possible activities was most likely to help then reach their goals.
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Control Group -

they felt a sense of personal responsibility for their school work; they thought they were likely to be successful in reaching their goals.

3. Students who reported that their parents were likely to talk with members of the school staff about educational matters, were also likely to report that:

Alternative School -

they thought their goals for the future were clear. Control Group -

they felt a sense of personal responsibility in their school work; they thought they were likely to be successful in achieving their goals.

4. Students who reported that they were likely to take part with staff members in decisions about matters which affected their education, were also likely to report that:

Alternative School -

they thought the school they were attending was providing them with an exceptional chance to get a high quality education.

Control Group -

they felt a sense of personal initiative in their school work; they felt a sense of personal responsibility in their school work.

5. Students who reported that they were likely to take part in the process of considering changes in their school, were also likely to report that:

Alternative School -

they felt a sense of personal responsibility for their school learning activities; they felt a sense of personal initiative in their school learning activities; they participated in the activities of the local community; they felt happy and satisfied with their school experiences; they felt their goals for the future were clear; they were able to decide which of several possible activities was likely to help them reach their goals.
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Control Group -

they felt a sense of personal responsibility for their school learning activities; they felt a sense of personal initiative

for their school learning activities; they did not feel frustrated and unhappy about their school experiences.

6. Students who reported that they were likely to meet with faculty members and students in small informal groups to talk about matters of mutual concern or interest, were also likely to report that:

Alternative School -

they felt a sense of personal initiative about their learning activities.

Control Group -

they felt a sense of personal initiative about their learning activities; they felt their school was providing them with an exceptional chance to get a high quality education; they felt they were able to decide which of several possible activities was most likely to help them reach their goals; they were likely to be successful in achieving their goals; their experiences at school helped them form a sense of identity or shared goals with other students and teachers.

7. Students who were likely to report that they took courses from teachers they had chosen themselves, were also likely to report that:

Alternative School -

they felt a sense of personal initiative in their learning activities; they felt happy and satisfied with their learning experiences; they thought that they were using their school time for a worthwhile purpose; they thought that the school they were then attending was providing them with an exceptional chance to get an education; they thought that their school experiences helped them form a sense of identity or a feeling of shared goals with other students and teachers.

Control Group -

they thought that the school they were then attending was providing them with an exceptional chance to get an education.

8. Students who reported that they were likely to have learning experiences in school which required independent student work without close supervision of teachers, were likely to report that:
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Alternative School -

they felt a sense of personal initiative in their school learning activities; they felt happy and satisfied with their school experiences; they thought the school they were then attending was providing them with an exceptional chance to get a high quality education; they thought their experiences at school helped them form a sense of identity or a feeling of shared goals with other students or teachers.

Control Group -

they felt a sense of personal responsibility about their school learning activities; they thought they were able to decide which of several possible activities was most likely to help them reach their goals.

Students who were likely to report that they had enough choice in planning their program, were also likely to report that:

Alternative School -

they felt a sense of personal responsibility for their school learning activities; they felt happy and satisfied with their school experiences; they thought that the school they were then attending was providing them with an exceptional chance to get a high quality education; they thought their school experiences were likely to promote new and broadened interests and personal awareness.

Control Group -

they felt happy and satisfied with their school experiences; they felt the school they were then attending was providing them with

an exceptional chance to get a high quality education; they thought they were able to decide which of several possible activities was most likely to help them reach their goals; they thought their school experiences were likely to promote new and broadened interests and awareness; they thought their experiences at school helped them form a sense of identity or a feeling of shared goals with other students and teachers.

10. Students who were likely to report that they were close to other students in the school, were also likely to report that:

Alternative School -

they felt a sense of personal initiative in their school learning activities; they did not feel frustrated or unhappy about their school learning experiences; they were using their school time for a worthwhile purpose.
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Control Group -

they felt happy and satisfied with their school experiences; they thought their school experiences were likely to promote new and broadened personal interests and awareness; they thought their experiences at school helped them form a sense of identity or a feeling of shared goals with other students and teachers.

11. Students who reported that they were close to members of the teaching staff in their school, were also likely to report that:

Alternative School -

they felt a sense of personal responsibility for their school learning activities; they felt a sense of personal initiative in their school learning activities; they felt happy and satisfied with their school experiences; they felt they were using their school time for a worthwhile purpose.

Control Group -

they felt happy and satisfied with their school experiences; they thought the school they were then attending was providing them with an exceptional opportunity to get a high quality education.

12. Students who were likely to report that they felt free to state their honest opinions in school, were also likely to report that:

Alternative School -

they felt a sense of personal initiative in their learning activities; they felt happy and satisfied with their school experiences; they thought they were using their school time for a worthwhile purpose; they thought that their experiences at school helped them form a sense of identity or a feeling of shared goals with other students and teachers.

Control Group -

they thought the educational program at their school responded to their own particular educational needs; they felt a sense of personal initiative in their school learning activities; they felt happy and satisfied with their school experiences; they felt that the school they were then attending was providing them with an exceptional chance to get a high quality education; they thought their experiences at school helped them form a sense of identity or a feeling of shared goals with other students and teachers.
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13. Students who reported that their school was receptive to students' view-points, were also likely to report that:

Alternative School -

they thought the educational program at their school responded to their own particular educational needs; they felt a sense of personal initiative in their learning activities; they felt happy and satisfied with their school experiences; they thought they were using their school time for a worthwhile purpose; they thought their experiences at school helped them form a sense of identity or a feeling of shared goals with other students and teachers.

Control Group -

they did not feel frustrated and unhappy about their school experiences; they felt happy and satisfied about their school experiences; they thought that the school they were then attending was providing them with an exceptional chance to get a high quality education.

14. Students who were likely to report that they were treated with sufficient respect by teachers, were also likely to report that:

Alternative School -

they thought the educational program at their school responded to their own particular needs; they felt happy and satisfied with their school experiences; they thought that they were using their school time for a worthwhile purpose.

Control Group -

they thought that their experiences in school helped they form a sense of identity or a feeling of shared goals with other students and teachers.

15. Students who were likely to report that the methods used by teachers were interesting and effective, were also likely to report that:

Control Group -

they thought their school experiences were likely to promote new and broadened personal interests and awarenesses; they thought their experiences at school helped them form a sense of identity or shared goals with other students and teachers.
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School-Related Perceptionsof Alternative School Teachers and Regular School Teachers

Let us now examine associations among the perceptions of Alternative School and regular Cubberley High School teachers.

1. Teachers who reported that they were likely to "really exchange ideas" about school or other matters with their students, were also likely to report that:

Alternative School -

they thought students showed a sense of personal responsibility in their learning activities; they felt frustrated or unhappy about their school experiences.

Regular School -

they thought students showed a sense of personal responsibility in their learning activities; they thought students showed a sense of personal initiative in their learning activities; they thought the school experiences of their students were likely to promote new and broadened personal awarenesses.

2. Teachers who reported that they were likely to talk with students individually about educational matters, were also likely to report that:

Alternative School -

they thought students showed a sense of personal responsibility for their learning activities; they thought students showed a sense of personal initiative in their learning activities; they felt frustrated and unhappy about their teaching experiences.

Regular School

they thought the school experiences of students were likely to promote new and broadened personal awareness; they thought the experience of school helped them form a sense of identity or shared goals with other teachers and students.

3. Teachers who reported that they were likely to talk with parents about their children's educational concerns, were also likely to report that:

Alternative School -

they thought their experiences in the Alternative School helped them form a sense of identity or shared goals with other teachers and students.
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Regular School -

they thought the educational program responded to the individual differences of students; they thought students showed a sense of personal responsibility in their learning activities; they thought students showed a sense of personal initiative in their learning activities; they thought the school experiences of students were likely to promote new and broadened personal awarenesses.

4. Teachers who reported that they were likely to involve students in decisions about matters which affected their education, were also likely to report that:

Alternative School -

students showed a sense of personal initiative in their learning activities; the school experiences of their students were likely to promote new and broadened personal awareness.

5. Teachers who were likely to report that they involved students in the process of considering innovations or changes in their school, were also likely to report that:

Alternative School -

the educational program responded to the individual needs of students.

Regular School -

the school experiences of their students were likely to promote new and broadened personal awareness.

6. Teachers who were likely to report that they net with students in small informal groups to talk about matters of mutual concern or interest, were also likely to report that:

Regular School -

students showed a sense of personal initiative in their learning activities; the school experiences of their students were likely to promote new and broadened personal awareness; their own school experiences helped them form a sense of identity or shared goals with other teachers and students.

7. Teachers who reported that they were likely to encourage students to engage in learning experiences which required independence and the ability to go ahead without constant direction, were also likely to report that:
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Alternative School -

the school experiences of their students were likely to promote new and broadened personal awareness.

8. Teachers who were likely to report that they were close to their students in school, were also likely to report that:

Alternative School -

the educational program responded to the individual differences of students.

Regular School -

students showed a sense of personal responsibility in their learning activities; students showed a sense of personal initiative in their learning activities; the school experiences of their students were likely to promote new and broadened personal awareness; their experiences in school helped them form a sense of identity or shared goals with other teachers and students.

THEORETICAL CONSIDERATIONS

In this study we have not been able to determine the results of the changes in Process, Structure and Interpersonal Relationships which were found to differentiate the Alternative School program from that of Cubberley High School. Although some may suggest that these variations in the Alternative School pro-gram are likely to cause changes in the perceptions of school held by Alternative School students, or that, for example, a cause and effect relationship exists between the restructuring of the time variable and student achievement, we have no data to justify this suggestion. Perhaps the task of identifying cause and effect relationships is asking too much of a first-year evaluation, for although there are methods of data analysis which shed light on these questions, our data is not complete enough to make such an analyses possible. Thus, for any tentative conclusions about the results of the Alternative

School program, we will have to turn, for the most part, to subjective impressions gained: from observations at the Alternative School; from extensive interviews with Alternative School teachers and students; from the digestion of questionnaire data; and from a close scrutiny of other alternative schools.

What subjective impressions can we advance? It seems probable that a restructuring of the time variable in the Alternative School does lead to higher student satisfaction, and to more positive perceptions of school; but the new variations in the use of time do not necessarily lead to higher student achievement, at least as we have defined achievement. The same is true for other changes in the Alternative School program. Although we do feel that the move from teacher-imposed to student-imposed school structure, and the fostering of new interpersonal relationships in a school environment has led to a change

in student perceptions of school, we cannot tie these changes to student achievement.

But why should changes in Process, Structure and Interpersonal Relationships in a school environment be related to ITED scores? Why should a student who is happier in school, or less frustrated, do better on a standardized test than he did when he was unhappy, or more frustrated? He might -- but he might not. We find it impossible to advance definite conclusions despite our gut feeling that a student's perception of school should be associated with that student's achievement. Perhaps, variables like school achievement have no relation to the changes in Process, Structure and Interpersonal Relationships that the Alternative School has attempted to foster. We might do better to measure the association between Process, Structure and Interpersonal Relation-ships and: creativity; or the ability to deal effectively with unfamiliar situations; or the courage to explore unsupported hypotheses.

We have merely scratched the surface in the evaluation of the Alternative School so far. Much remains to be explored, and there are many unanswered questions. We have established, beyond a reasonable doubt, that changes took place in the Alternative School program -- students did not perceive the school as the same old offering with a new label. This is a step forward. We have also seen that changes did occur in the school-related perceptions of students, teachers, and parents. But what of the relationship between Process, Structure, Interpersonal Relationships and achievement? What of the relationship between Process, Structure, Interpersonal Relationships, and creativity? What we must do now is make sure that the evaluation of the Alternative School evolves just as the school itself does. As the Alternative School redefines and clarifies its goals, the evaluation must also refine its attempts to assess the extent to which the school has achieved its goals. Doing this may enable us later to solve the questions we have suggested above.

The technical problems of the evaluation must be solved as well. Next year, an attempt must be made to assure that the number of respondents that participate in pretests is not significantly different from the number that participate in post tests. Finally, the evaluation must begin a new undertaking. Beginning next year, an attempt should be made to follow the careers of students who have participated in the Alternative School program in order to

ascertain whether those who have attended the Alternative School exhibit any significant differences from those who have experienced the regular Cubberley High School program.

CONCLUSION

The primary goal of the Alternative School's first year was to assure that the academic achievement of Alternative School students equaled or surpassed the achievement of a matched control group of students participating in the regular Cubberley High School program. An analysis of scores from four subtests of the Iowa Test of Educational Development showed no significant differences between the test scores of Alternative School and control group students. Despite
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problems encountered in the data analysis, the evaluation team feels that these results are representative of the Alternative School student body.

The secondary goal of the Alternative School was to provide an educational environment where Educational Process, School Structure and Interpersonal Relationships were significantly different from those usually encountered at Cubberely High School. Again, despite analysis problems which shed doubt

on the results, it is the opinion of the evaluation team that significant modifications have been made in the traditional program of Cubberley High School.

Process

Students, teachers and parents report that the Alternative School is using new and interesting methods for teaching the subject matter required by the district and state. Although the parents have strong reservations about the extent to which district and state requirements are being covered, ITED test results show no significant differences between the achievement levels of Alternative and control group students. Students, teachers and parents also report learning experiences in the Alternative School are providing students with new and broadened personal interests and experiences. Teachers report

that they are attempting to develop new teaching methods which fit the individual learning styles of students. In many cases, students are working with Learning Contracts or Learning Agreements negotiated among students, teachers and parents. These agreements enable students to clearly set the goals they desire to attain and evaluate their achievements. Thus, students are gaining experience and skills in setting their own educational objectives, making important decisions, working independently, and in self-evaluation.

Structure

Students, teachers and parents report modifications in the traditional structure of the learning process. Time is less of a constraint in the Alternative School than it is in the regular high school program. Classes do not meet every day of every week, and students spend their extra time at independent study or working in depth on a specific topic of interest. However, despite the fact that students report they find it easier to devote large blocks of time to special activities, interests and projects in the Alternative School, they still feel that school places too many conflicting demands on their time. As the year progressed many students also reported that the Alternative School's program was flexible enough to allow them to move out of the school environment to enrich their learning activities by using the resources of the surrounding community. This increased participation in the local community helped provide learning experiences relevant to student interests, future educational, vocational and community goals.

Interpersonal

Students and teachers report that closer and more intimate interpersonal relationships are characteristic of the Alternative School. They report that the school provides an organization with which students and teachers can identify. Students and teachers report that they feel a growing sense of
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community and shared educational goals.

Finally, it also appears that the general attitudes toward school expressed by Alternative School students have undergone significant changes. In the section of the pretest on student attitudes toward the school and education before the commencement of the Alternative School, Alternative School students responded more negatively than did control group students. In the post test, however, Alternative School student attitudes were generally more positive than those of the control group.

In conclusion, taking into consideration the limits imposed upon the data analysis, it is fair to say that the program goals for the Alternative School's first year have been achieved. The data collected are sufficient to warrant the recommendation that the Alternative School be continued next year. It is hoped that the participants in the program will find the data and impressions in this report helpful in the formative evaluation of their program, and that others in this district will find the first-year evaluation useful should they wish to adopt or modify parts of their current educational programs. Finally, the evaluation team hopes that this report will be helpful in the formulation of an exportable model of alternative education which can be utilized in Palo Alto and other school districts.
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